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PROJECT ABSTRACT 
THE EFFECTS OF TRANSFER ON THE PERSONAL, SOCIAL, AND 
ACADEMIC ADJUSTf1ENT OF STUDENTS WHO LEAVE CHURCHILL FALLS 
AFTER GRADE IX TO ATTEND GRADE X OUTSIDE CHURCHILL FALLS. 
BY TERRENCE MERCER 
This project was designed to produce information 
which could be used by the administrators of the Eric G. 
Lambert School at Churchill Falls Labrador in making 
decisions about their present school programs. 
Of major concern to the administrators is that 
presently the school offers instruction in Grades 
Kindergarten to IX and consideration is being given to extend-
ing the school to Grades X and XI. 
The effects of transfer on the personal, social, 
and academic adjustment of students who leave Churchill 
Falls after Grade IX to attend Grade X in schools outside 
Churchill Falls became the focal point of this project. 
A review of relevan~ literature gave very little 
insight into the problem being examined. 
A posttest only control group research design was 
chosen in which two similar groups were ex~mined. One 
group known as the transfer group had experienced the 
transfer to Grade X and the other group known as the non-
transfer group bad not experienced the transition to Grade 
·~I 
X. The transfer group consisted of fo~ty students who bad 
transferred from Grade IX in Churchill Falls to Grade X 
outside Churchill Falls and the non-transfer group consisted 
of forty-three Grade VIII and Grade IX students presently 
in Churchill Falls and who had not yet experienced the 
transfero 
Eight instruments were used to collect the data 
from the two groups. Semantic differentials, teacher 
ratings, questionnaires, and anecdotal descriptions i'rere 
used in the collection of data about the personal adjustment 
of the students. Teacher ratings, social participation 
checklists, sociometric devices, and questionnaires were 
used for social adjustment information. Academic adjustment 
of students i'Tas measured by using academic ran kings, 
questionnaires and students' marks. 
Data was collected from parents, students, and the 
school of the non-transfer group during a visit to Churchill 
Falls by the investigator. Information from the transferrod 
group \'!'as collected mainly through the mail. 
Comparisons were made between the data collected 
for both groups and descriptive statistics were used in the 
analysis of data. Findings -vrere presented followed by 
discussions of the findings. 
Conclusions, recommendations, and suggestions for 
further research were made in the report. In general it was 
,~/ 
concluded that the students who had not yet transferred had 
apprehensions about attending Grade X outside Churchill 
Falls partly because they thought that they were not 
adequately prepared by the Eric G. Lambert School. 
Examination of the transferred students indicated that 
there \'las no support for the apprehensions of the non-
transferred students. The Eric G. Lambert School appears to 
have prepared the students academically. 
Both students and parents perceived transferring to 
Grade X as beneficial in that it provided greater 
opportunity to socialize but the data collected indicated 
that the transferred students did not appear as ~,orell off 
socially as the students in Churchill Falls. 
Students who had experienced the transfer were more 
concerned with disadvantages of transferring than were the 
students who had not yet experienced the transfer. 
The actual numb'er of returns from the transferred 
students was not very high but those that were received 
were mostly from people still residing in Churchill Falls. 
Many of these indicated that_ they would be staying in 
Churchill Falls as part of the permanent staff. Therefore, 
in general, it was felt that the returns were indicative of 
the views of the future parents and students of Churchill 
Falls. 
Briefly, it was concluded that the advantages of 
transferring to Grade X outside Churchill Falls and the 
disadvantages of attending school in Churchill Falls as 
perceived by the students and parents \'tere not supported by 
the data. It ,.,as suggested that guidance programs geared 
towards these problems were neededo 
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CHAPTER I 
INTRODUCTION 
Statement of Purpose 
The purpose of this project was to provide the 
Eric G. Lambert School, the parents; and the Churchill 
Falls (Labrador) Corporation \ltith information by means of a 
context evaluation of the personal, social, and academic 
adjustment of students who leave to attend Grade X outside 
Churchill Falls. The project was initiated at the request 
of Mr. Aubrey Wright, Principal of the Eric G. Lambert 
School. 
Significance of the Project 
Consideration is presently being given to 
extending the s~hool at Churchill Falls from its present 
senior Grade IX to Grades X and XI. The estimated cost of 
such a venture is approximately two hundred thousand dollars 
for the fi.rst year toJith a recurring cost of fifty thousand 
dollars yearly. This project was to provide information 
concerning personal-social factors so that the school 
administrators would have additional information to provide 
a basis on which to make their decisions. 
I 
At present there are few studies available that 
are concerned \'lith this problem. None of the available 
studies can be generalized to the Churchill Falls 
2 
situation because they do not examine students who come 
from an isolated community and who have nomadic backgrounds. 
The few studies \'lhich have been completed that are 
related to this project have produced results that are 
conflicting. Information from this project could assist 
in clarifying s_~me of the contradictions. 
This project, then, was unique in that the problem 
being studied was unusual and so it provided information 
not presently available in the literature. 
The project was important in other ways as well. 
Regardless of the outcome of the decisions concerning 
Grades X and XI, the information amassed during the course 
of the project would tell much about the personal-social 
adjustment of youngsters attending the Eric G~ Lambert 
School, and the attitudes and concerns of the parents. 
This information could be the basis for guidance programs 
designed to foster personal-$ocial development of the 
students and to overcome the concerns of parents about the 
school at Churchill Fallso 
The project was also to indica~e needed programs 
to help Grade IX students during the school year 1972-73 to 
prepare for the transition to Grade X away from Churchill 
Falls. 
I 
~ I 
Concept of Evaluation 
Essentially, this project t:fas a context 
evaluation of one aspect of the Eric G. Lambert School. 
1 As defined by Stufflebeam and Guba, the ~urpose of a 
3 
conteA~ evnluation is to identify needs in an educational 
situation. This is an essential first step in the 
development of programs desi~ned to meet those needs 9 
leading to overall improvement of the school. 
The concept of evaluation developed by Guba and 
Stufflebeam should be eA~ended to the evaluation of this 
project. Basically, they propose evaluation as a process 
\'!hereby information is ~roduced for use in making 
relevant educational decisions, rejecting the heretofore 
~opular evaluation a~proach i'lhich sought to establish 
cause and effect relationships beh1een school programs 
and educational outcomes. In this project, generalizable 
anm·rers 1·rere not beinr; sou~ht; rather, the focus Nas on a 
specific population of students, and the project could be 
considered successful only to the degree to which it 
provided insi~hts ~·1hich would help in makinf!, sound 
decisions affectinF, that particular- population. · 
1Er;on G. Guba and Daniel Stufflebeam, "Evaluation: 
The Proces~ of Stiwllatin~, Aidin~ and Abettin~ Insi~htful 
Action," Second Hational Symposium for Professors of 
Educational Research Phi Delta Kappan, Boulder, Colorado, 
21 november 1965. 
/ 
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Therefore, t·Thile the theoretical implications of the 
situation under investigation 1t1ere exceedingly interesting, 
it must be emphasized tha·t; this project was not a 
theoretical investigation.. From the academic point of 
vieN, it \-7as this consideration which determined its 
classification as a project and not a thesis. 
In a real sense, then, the. \-7orth of the pro.ject 
becomes more difficult to evaluate. A thesis may be judged 
wholly upon a few scientific criteria which in large 
measure relate to the soundness of the conclusions rea.ched 
about the theory under investigation. It must, in the 
final analysis, be judged apart from the context in \·Thich 
it ~,oras prepared. 
This project arose from a real-life educational 
situation; indeed, except for this there t•Tould have been 
no need for the project at all. The context of' the 
situation determined hovr the project \·ras conducted. The 
scientific criteria still applied; but they had to be 
tempered by several practical criteria, a consideration 
of which ·.~as necessary Nhen creat ing the pro,iect c1esign . 
The scientific and practical criteria which were 
considered are described briefly below. 
1. Internal Validity - This is the degree to 
\vhich the conclusions of the project \·Tere reluterJ t o the 
problem under investigation. It \·Jas important to .judge 
the degree to 1·1hich the information gathered tiJas truly 
indicative of the social-emotional development of the 
stud&nts, both before and after leaving Churchill Falls. 
2. External Validity - This is the degree to 
which the information r,enerated \'laS generalizable to 
other situations. In this instance, it was sufficient 
to project the findings to future populations of the 
Eric G. Lambert School. 
5 
3. Reliability - A judr,ement had to be made as 
to the reproducability of the information procured in the 
e,Taluntion. \·/ould subseouent or alternative a.pproaches 
to evaluations of the question produce approximately the 
same results? 
4. Objectivity - Information which could be used 
by independent decision-makers Nas desirable as agreement 
by independent judges about the decisions to be made based 
on this pro,ject would be an important feature of future 
planning. 
Practical Criteria 
1 • . Scope - The area of social-emotional 
adjustment is auite broad, and it was necessary to identify 
and collect data from as many sources as possible. 
I 
6 
2. Significnnce - Because of the scope of the 
area under investie;ation, it \·m.s necessary to select only 
the most important variables for study, 
3. Timeliness - While the time available to do 
the pro,ject v;as very generous, a tentative report \'las 
desirnble at the end of school year 1971-72. The 
finished report was expected at the beginning of school 
year 1972-73. 
4. Credibility - There \·Tas a need to consider 
the intended use of the project report in developing data 
collection 8nd reporting methods as the information and 
conclusions presented in the report bad to be trusted and 
credited by the readers. 
5. Efficiency - The project had to make the most 
eff~ctive use of available resources to balance the 
preceding criteri~ in proO.ucing a report Nhich would be 
the best possible ~iven the circumstances of the 
evalua.tion. 
It 'lias auite predictable from the outset, then, 
that the evaluation design would contain flRws which would 
be quite unacceptable when viewed strictly !rom the point 
of view of the scientific criteria. For example, 
reliability and validity ~tudies of instruments ~ere 
sacrificed so that the entire school could be used to 
increase the size of the data base. Large distances and 
/ 
? 
incomplete records made it necessary. to accept smaller · 
portions of the grade X and XI students in _sampling. Many 
of these considerations will be described in succeeding 
sections. 
The position taken in designing the project \'Tas 
that some information was better than no information at 
all; further, the small bit of information which could be 
. . 
collected \'JOuld gain in usefulness as the fla\\fS in the 
design were identified and examined for their 
implications. Finally, if nothing else \~as gained, there 
would at least be a clear picture of the problems to be 
faced in conducting the evaluation \·lhich \•Tas required by 
the school. 
One aspect of the process of project design \•lhich 
becomes apparen·t is the use of subjective jua.gement in 
balancing the criteria \"hen deciding on . procedure. This 
was a particularly critical feature of decisions \•rhich 
sacrificed scientific cri't;eria in favor of more practical 
considerations . This use of subjective judgement has 
precedents in theoretical research as well, but it is 
much more circumscribed in that situation. In the report 
which follm-JS , points involving the judgement of the 
wr iter will be identified and the factors entering into 
the judgement will be expl ai ned in so far as i s possible . 
I 
,~ / 
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Resources 
Limited res·ources were available for this project. 
The school provided two trips for the investigator and 
his supervisor to Churchill Falls. The first trip \ltas at 
the beginning of the project and the second was four 
months later and \'las used for data collecting~ Also the 
school provided for duplicating materials and mailing 
expenses. Besides financial assistance provided by the 
school, the school counsellor spent many hours involved 
in data collection. The school .staff also gave complete 
cooperation. 
In addition to the time the investigator spent in 
Churchill Falls, the Principal, Nr. \vrigb'li, spent time 1n 
St. John's providing valuable information on three 
occasions. 
\~bile the actual expenditure of funds 1:Tas 
relatively large for a project of this type, most of the 
funds vTere spent in organiz.inp; the project and in 
establishing the data base in Churchill Falls. 
Limitations 
-·-----
Several limitations were encountered during the 
ccurce of this project. 
§.?..'!Pl~EJ.g. One of the greatest difficulties 1:ras that 
of providing a basis of comparison for the study. To 
I 
determine the effects of transfer~on students requires 
that a standard be established with which the transferred 
could be compared. The students \'v'ho had left Churchill 
Falls to attend Grade X outside Churchill Falls had 
come from a very varied background. They were a mobile 
group that had been in a school which was bilingual and 
isolated from other communities. The school had a large 
number of extra curricular activities, a highly qualified 
teaching staff, and a curriculum which did not include 
sciences, art, or music. As a result of this varied 
background of the students it was impossible to find 
another identical group to use as a basis for comparison. 
The only other group of students who could be 
identified as having a similar situation as Churchill 
Falls students were the bursary students from remote 
areas of the Province where higher grade education is not 
available. These studentG vtere not considered an 
adequate comparison group because of obvious differences 
in background. 
9 
Time. Another limitatioB was that the school required 
the information from the project in time to plan 
educational strategies. Time was also a limiting factor 
in that research had to be completed before closing for 
the summer holidays. Time was also a limiting factor in 
the data collecting. Because of the expense involved in 
/ 
I 
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both time and money t~e data collecting took place during 
a one '.'leek period at Churchill Falls. 
Geo~rap~!· This limitation refers to the ~roblems 
presented 1·1hen tryin[S to communicate with studento 
scattered throughout such a large area. Students involved 
in the project ,.,ere as far \·lest as British Columbia, as far 
eagtas England, and as far north as Churchill Falls. An 
example of this difficulty was that on one occasion mail 
twinr; to Churchill Falls from St. John's took ten da.ys. 
In many respects, this \'las the most limiting aspect of the 
entire ~reject. 
Socio-psycholo~ical Imnlications. During the planning 
and implementing of this project the investigator bad to 
be cognizant of the ~ossible social and psycholof,ical 
effects of this type of research on the students involved. 
Care had to be taken to insure th~t the students did not 
feel that they were being used as 'guinea ~igs'. 
Teachers had to be reassured about the purposes of the · 
study as \'/ell. 
Confidentiality of Students' Records. There \:Tas a 
possibility that some schools \·lould be reluctant to reveal 
information about their students to sane 'outsider'. This, 
in fact, did occur in at least five instances where the 
school administration had a policy of non-release of 
information pertaining to students. 
I 
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Related to this \·las the fact that some schools 
. . 
are so burdened with requests for information that they 
are reluctant to devote the time of administrators, 
teachers, and students to its collection. The personal 
intervention of the investigator t-ras required in at least 
three such instances in this study. Such an attitude has 
an unknown effect on validity and reliability. 
I 
CHAPTER II 
REVIEW OF RELE"vANT LITERATURE. 
This project is concerned ~~th the effects of 
transfer on the academic performance and adjustment of 
students t.;ho change their place of residency. . As a 
result a revietv of relevant literature t'las concentrated 
in three areas. The areas were mobility, mobility and 
achievement, and mobility and adjustment. 
Mobility 
The literature on mobility revealed that research 
on the problem has been performed under the headings of 
mobility, transiency, transfer, and migration. ,A clear 
distinction bett-reen these terms did not appear in the 
literature; therefore, they are all used interchangeably 
in this report. Basically, they refer to a change in 
residence of the school child, and imply an environmental 
impact, either through a change in school, or social 
setting, or some other factor. 
A detrimental effect of mobility in relation to 
education is referred to repeatedly in the literature. 
13 
Calvo1 .in 19699 Harris, Pestaner, and Nelson2 in 1967, 
Lars on 3 in 1940 , Huu s 4 in 1944, and Nyberg5 in 1962, also ,.,ere 
concerned \·tith the problem. 
High population mobility affects education in 
numerous ways. Increased pupil mobility seems to have a 
direct impact on the operation of schools and classrooms, 
and on teaching and learning.6 Bollenbacher,7 Snipes,8 
1Robert C. Calvo, "Helping the ~1obile Child in 
School,u Phi Delta Kapnnn, L (April, 1969), 487. 
2John L. norris, ~1ariana Pestaner, and Albert 
Nelson, "Mobility and Achievement," The Journal of 
ExperiQental Education, XXl~ (Summer, 1967), 74. 
3Emil L. Larson, "Higration and Its Effect on · 
Schools," Elementary School Journal, XLI (December, 1940), 
293. 
4Helen Huus, "Factors Associated '·rith Reading 
Achievement of Children From a l"ligratory Population," The 
Elementary School Journal, XLV (December, 1944), 203. ---
5verner R. Nyberg, "A Study to Determine the 
Effect of Transiency on Grade Nine Departmental Examination 
Marks," Alberta Journal of Educ[ltional Research, II 
(September, 1962), 151 • 
. 
6sister Mary A. Brockman, and A.W. Reeves, 
"Relationship behreen Transiency and Test Achievement," 
Alberta Journal of Educational Research~ XIII (December, 
'i9b7)' 319. 
7Joan Bollenbacher, "A Study of the Effect of 
~~ability on Reading Achievement, 11 The ReB.dinPj Teacher, XV 
(March, 1962), 356. 
8\if.T. Snipes, "The Effect of Moving on Reading 
Achievement," The Resdin~ Teacher, XX, 3 (1966), 242. 
S~yder,9 and Wickstrom10 all point to mobility as a far 
reaching multifaceted aspect of our society. 
14 
The literature on mobility has not been definitive 
and bas emphasized the need for further study of this 
problem. Huus11 and Bollenbacber12 both stress this 
point. 
The investigation of the problem has been 
intermittent and characterized by the fre·quently 
encountered conflicting and inconclusive _results as 
studies by Frankel and Forlano,13 and Brockman and 
Reeves1L~ point out. 
Stiles in 1968 vrrote that surprisingly enough, 
relative to the large bodies of resea.rch that have been 
9James Max Snyder, 11Nobile Students," Today' s 
Education, LVIII (April, 1969), 26. · 
10Rod A. \1ickstrom, "Pupil Hobili!iy and School 
Achievement, 11 Albert;a Journal of Educa-bional Research, 
XIII (December~i9b7)~11. 
11 Huus, p. 20LJ.. 
12Bollenbacher, p. 360. 
13Edward Frankel, and George Forlano, "Hobility 
as a Factor in the Performance of Urban Disadvantaged 
Pupils on Tests of Mental Ability," ~h..L~.2.~~rnal of 
Educational Research, LX (April, 1967), 355. 
l~·Brockman, p. 319. 
I 
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done in other aspects of child psychology, this partic~lar 
- . 
phase remains for the most part unexplored.15 
Molinari and Bove emphasized that the future of 
education requires a solution to the problems of the 
migrant child.16 Singhal and Crago recommend that attempts 
should be made to find more direct explanations of 
differences in rates of · grovrth and achievement t·rithin the 
context of programs for disadvantaged children such as 
those from migrant families. 17 
The general conclusion to be drat·m from the 
literature is that mobility is thought to produce a detri-
mental effect on education. A further :..:-eviet·r of the 
literature t•ras to attempt to outline specifically hov1 
education is effected by mobility. 
Mobility and Achievement 
In pursuing the revievr of literature relevant to 
mobility it became ev:tc1ent that the effect of mobility on 
15Grace Ellen Stiles, "Families on the Hove," J'he 
Educational Form_!!, XXXII (Hay, 1968), 468. 
16Rober'l; Molinari and Richard A. Bove, "Helping 
the I·iigrant Child," Ne\IJ York State Education, LVI (Hay, 
1969), 27. . 
17susbila Singhal anc1 Priscilla H. Cra~o, "Sex 
Differences in the School Gains of Nigrant Children," The 
Journal of Educntional Resea:rch 7 LXIV (Hr:w-June, 1971), 419-:- . -
I 
achievement of students '"'as of most immediate concern. 
f·fany times the question \·las asked: Is achievement 
affected positively, negatively, or not at all by 
mobility? 
16 
Brockman and Reeves '\·rere concerned \'lith the 
question of the effect \.,rhich transiency might have on 
immediate · academic achievement and general school progress. 
They found that transiency did affect achievement; 
hO\'lever, it t·tould appear that it bad a greater affect on 
the achievement of girls than of boys. They also 
concluded that transfers vrithin a school district had 
much the same effect on achievement as transfers outside 
the district. Transiency affected the achievement of 
students at all levels of ability and the time of the 
transfer \·las significant. The achievement of students 
\•rho transferred during the summer \'las .less affected than 
that of students \'iho transferred at any other time of the 
year.18 
In Canada, conce~n about interprovincial transfer 
prompted publication of tv10 Canadian Education Association 
information bulletins on the subject. In the first of 
these, an analysi s of Family Allowances statistics provided 
the conclusion that approximately 1.6 per cent of the 
1~roclcman, p. 328. 
/ 
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total school enrolment changed provi~ces bet\ores·n July 1, 
1963 and June ·30, 1964.19 A later survey of 89 school 
systems in eight provinces shot'l'ed that slightly less than 
one per cent of the total high school e~rolment moved 
from one province to another during the 1964-65 school 
year. \~ith regard to school achievement, it \'las found 
that approximately 14 per cent of those who bad 
interprovincial transfers ttTere subsequently doNngradedo 
That is, they 1t1ere placed a grade lower than the one that 
they t<lould have been in at their former province. An 
equal proportion of the students ,.,ere upgraded. 20 Ho'ITever, 
I . 
one may question i'lhether the gain or loss of a complete 
school year is an adequate measure of relationship 
bett-reen mobility and school achievement. 
A 1966 study investigated the nature and degre.e 
of pupil mobility in a Saskatche'\':an school system, 
occupational status of parents of mobile children, and 
relationships t._rhich existed betv1een mobility and various 
aspects of school achievement. The tei~m mobility ,.,as 
l9Research and Information Division~ 
"Interprovincial Transfers -the Ha~nitude of the Problem 9 " 
Information Bulletin~ Report No. 5 tToront o: Canadian 
Education Association, 1965), pp. 1-1?. 
20Research and Information Division, "A Suryey of 
Interprovincial Transfers at the High School Level, " 
Information BuJ.letill~ January (Toronto: Canadian ~}J.ucation 
Association, 1966) pp. 1-41. 
· used to refer to movement of a pupil from one school to 
another during the first eight grades of school. The 
18 
study concluded that there ''las no relationship bet\•leen 
degree of mobility and intelligence test scores. 
Standardized test measures indicated no significant differ-
ence bet\t~een the mobile and nonmobile groups. 21 
Morris, Pestaner, and Nelson's study offered 
tentative support of the hypothesis that for the lm.,r 
socio-economic status children, the first move is the 
major dislocating one. Th~found that after the second 
move, some children recover and move into the highest 
achieving one-third of the distribution of reading scores, 
'"bile others become unsettled and apparently remain so, 
sinking to the bottom of the achievement scale.. In effect 
it was presumed that some children had learned to cope 
\·rith environmental changes and even to learn from them 
\·rhile others had not. 22 
Frankel and Forlano's study of mobility and 
performance of urban disadvantaged pupils on tests of 
mental ability shOI'Jed that nontransient pupils not only 
scored significantly higher than their transient classmates 
on the Otis Alpha at the third grade but three years later 
21~/ickstrom, P.P~ 311-8. 
22Horris , pp. 74-BO. 
·r: ... 
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they again scored hi6her than their sixth grade transient 
counterparts on the Otis Beta t .est. On the other band, 
over t~e three years between third and sixth grade, the 
nontransient group exhibited a relative constancy in mea~ 
aptitude scores. Frankel and Forlano suggested that some 
transients, unable to overcome their early school 
deficiency, fall farther and farther behind their 
classmates as they progress up the educational ladder~23 
Bollenbacher, in an attempt to determine \'Thether 
the differences in reading achievement \·rere due to the 
effects of moving from school to school or due to the 
differences in the ability of the groups, indicated 
reading achievement as measured by a standardized test \'las 
not affected by the number of schools attended. She 
concluded that a mobile child is likely to be a low 
achiever in reading, but the fact that his low ~cbievement 
is related to his proportionately lovr ability is often 
overlooked. The pupils included in the study \·rho moved 
most often were consistently the least capable, as 
measured by a group intelligence test. 24 
Snyder's study shot·Jed that the very mobile group 
(7 to 17 schools attended) was equal in achievement to the 
--------------------------------·---------------
23Franke1, pp. 355-8. 
24Bollenbacher, pp. 356-65. 
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somewhat mobile static group (4 or fewer schools attended) 
and perhaps even slightly superior. Indications were that 
the overall education of the mobile group had benefited 
as a result of travel and other factors associated with 
family moves. 25 
In view of the data available to Snipes, he 
concluded that the number of moves pupils made did not 
appear to have a detrimental effect on achievement in 
reading. Rather, moving appeared to strengthen achievement 
in reading. He also indicated that pupils who have had 
some experience in various schools tend to score higher on 
test~of reading achievement. Pupils who had lived in 
other states and countries appeared to be favored in 
reading achievement over non-movers or in-state _movers. 
No specific area of reading achievement (reading 
vocabulary or reading comprehension) appeared to be 
f d . . 26 avore 1n mov1ng. 
Nyberg's study to determine the effect of 
transiency on the marks received by Grade IX pupils in 
Alberta on the Departmental Examinations of June 1953 did 
not reveal a significant relationship between transiency 
and performance in any subject other than social studies. 27 
25snyder, p. 26. 
26snipes, pp. 242-6. 
27Nyberg, pp. 151-5. 
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. In summa~y, it cannot be said definitely. that 
mobility bas an effect on achievement because of the 
inconclusive and apparently contradictory outcomes of 
previous studies. In general, the research provides 
further evidence for the need to look upon all transfer 
students as individuals who require special attention if 
they are to achieve to the highest level of their · 
academic ability; ho•:1ever~ the specific nature of the. 
attention is something which requires further study. ·rt 
is possible that giving attention only to academic 
placement of the transfer student is not sufficient. 
Perhaps other factors and conditions must also be taken 
into account. The observation that the type of transfer 
is not as significant as might be expected., that the time 
of the transfer makes a difference, and that there may be 
' 
a differential effect on boys and. girls suggest strongly 
that factors other than academic placement need to be 
considered.. There may i'lell be problems of adjustment to a 
ne\•1 school situation ~·Thich are at the basis of reduced 
academic achievement. The lo\·Jered achievement may be 
symptomatic of problems of e.d.justment to school, teacher, 
and classmates \•thich are not apparent from a simple 
comparison of achievement test scores. 
I 
Mobilitl and Adj£stment 
Wass supports the idea that the relationship 
between social-psychological factors and achievement is 
muc~ more complex than has been believed in the past. 
22 
She suggested that academic excellence does not 
necessarily preclude a pupil's need for help in personal-
social aspects of his functioning, and further adds that 
lo\or achievement does not necessarily indicate the need 
for remedial efforts in the personal-social sphere.~8 
.Yet Kost in 1969 concluded that there was a positive 
relationship between academic achievement and personal 
and social adjustment. 29 Snipe's study lends ,.,eight to 
the idea that the problems of the mobile child are 
probably not academic problems. He urges teachers to be 
co~~izant of possible adjustment problems among ,mobile 
pupils.3° 
Other writers suggest that the child is the 
product of many for ces , including his physical and mental 
28Hannelore Lina Kraft Wass, "Relationshi~s of 
Social-Psychological Variables to School Achievement for 
High and Lm·J Achievers ," Dissertation Abstracts~ 29: 25?8, 
February, 1969. 
29nennis R. Kost, "Relation of Individualized 
Instruction to Social Acceptance, Total Adjustment , Social 
Adjustment, and Personal Adjustment ," Dissertation 
Abstracts, 31:296?, July, 1970. 
3°snipes, pp. 21~2-6. 
ca~acities, his home 9Dd_community environmert, and his 
training ·and experiences. Adjustment problems 
experienced by pupils when they transfer from school to 
school may be associated ~rith differing personality 
characteristics. It may be that adjustment difficulties 
are really part of the larger area of individual 
differences. The factor '"hich most affects the total 
adjustment of the individual child may be physical for 
one, mental for another, and emotional for a third.3l 
There are other possibilities which may 
complicate life for the mobile child. The teacher is not 
always happy to see him. Adjustments must be made by the 
teacher to accommodate the new student. Books and 
materials must be handed out. Ne1'1 assignments must be 
made. Records from the former school must be obtained 
and examined. Classroom procedure-s mtist~"b'e -explained. 
Introductions must be made. Classroom routine must be 
adjusted. The child may sense that he is unwanted and an 
irritant to the teacher. Thus the new school may be 
perceived as a threatening s~tuation causing the child to 
experience severe tension. This interfenn with the 
effectiveness with which he responds to and profits from 
31wickstrom, p. 316, and Huus, p. 284. 
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instruction.32 
The responses of mobile students and their P,arents 
to questions about the effect of frequent changes of 
schools tend to indicate that children's attitudes mirror 
the attitudes of the parents. Snyder discovered that 
parents t·rho expressed concern about the effect of changing 
schools tended to provide their children t·rith a ready-made 
excuse for any problems they might encounter. Parents ,.,ho 
had a positive attitude and t·rho expected their children to 
make adjust~ents as a matter of course tended .to engender 
positive attitudes in their children.33. · 
Kantor also supports the parent-child relationship 
as a significant variable in the adjustment of the mobile 
child. She argued that, in general, the upwardly mobile 
family (in terms of social and occupational mobility) 
having itself learned or acquired the necessary functional 
value system, will transmit it to its children. These 
children then 1t1ould have fe\.;er P,roblems in adapting to a 
new social and educational milieu than those from families 
which maintain their horizontal position in society.34 
32calvo, p. 487. 
7.7. 
.?.?snyder, p. 26. 
·3l~Mildred B. Kantor (ed.), Mobility and Mental 
Health (Springfield, Illinois: Charles C. Thomas, 1965). 
~,. .... 
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In an overall summary of. a review of the relevant • 
literature it is concluded that the literature gives very 
little insight into the specific problem at band. 
CHAPTER III 
Mh"'THODOLOGY 
In attempting to investigate the effects, if any9 
of transfer tt·ro basic problems i•Tere confronted. The 
first was the problem of establishing a basis for 
comparison and the second \·Tas the problem of measurement. 
Establishing a Basis of Comparison 
The students 'llho bad transferred to grade X 
could be examined with various instruments ,,,rhich ttould 
provide descriptive data. To determine whether transfer 
produced any effect on these students a process of 
comparison, of recording differences, ~r contrasting \:Tas 
needed. 
A tJ..-ue basis of comparison ~·,ould have required a 
control group from Churchill Falls, similar in all 
.respects to the transferred students except for the 
transfer. Such a group \'las a theoretical construct and 
obviously unattainable. 
The only group of students bearing any resemblance 
to the students being transferred ,,.,ere bursary students 
supported by the Province of Newfoundland while they 
pursued high -school studies mray from their homes. Sirice 
these students came from very isolated communities in 
Ne\'1foundland and Labrador, having generally very poor 
educational facilities and a "lray of life different in 
27 
many respects from that of the students at Churchill Falls, 
any resemblance bet\'rcen these students and those at 
Churchill -Falls was very superficial. In light of the 
other difficulties surrounding a study of the bursary 
students, this objection was sufficient to dismiss them 
from further consideration as a comparison group. 
The inability to produce or approximate a 
theoretically sound basis of comparison for the transferred 
students required the adoption of alternative strategies 
which would permit inferences about possible transfer 
effects. The assumption was made that Grade VIII and 
IX students during the school year 1971-72 were similar 
in all essential respects to the transferred students 
when they were in Grades VIII and IX. The proposition was 
then '{llt forth that differences observed between 1971-72 
Grades VIII and IX and the transferred Grades X and XI 
would be attributed to two influences. First, differences 
could be due to normal developmental processes typically 
observed in adolescents of that age; and second, 
differences could be due to the effects of the transfer 
away from home to a boarding school. 
. : .• .. 
.· 
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The difficulty of ascribing ob~erved differences 
to one or the other causes was to be overcome i~ part by . 
recourse to the literature on nor:mal adolescent 
development. The possibility was present that the 
situation at Churchill Falls induced abnormal development 
which simply continued after transfer, but the study of 
Grade VIIIs and IXs would provide considerable insight 
into the question. 
Another strategy for providing a comparison group 
will be discussed in greater detail later. The sociometric 
device to be described is essentially a peer-rating which 
carries its o\'m built-in basis fo.r comparison. Using 
sociometric scores, the transfer students could ·be 
compared directly \'lith the student groups in the nm.,r 
schools. The usefulness of this is obvious. 
Problem of Measurement 
The second problem involved measuring both groups 
so that comparisons could be made \·Thich would be the 
basis on \'lhich the school administration could make their 
decisions. 
It was assumed that if there \•rere effects of 
transfer, then they \·TOuld be reflected in either the 
personal, social, or academic adjustment of the students. 
In tota.l eight instruments \·re:ce usccl in the collection of 
I 
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data. ~our of these collected information that \'ras used 
to compare both groups. The other four instruments 
collected information that \•ras descriptive in ·nature and 
was used to provide additional information which \'lould 
assist in the analysis of the problem at hand." 
To provide comparative data on the personal 
adjustment of students three measures ·\•Tere use.d. A 
semantic differential was used to indicate the student's 
feelings about going to school. A teacher's rating scale 
\·lhich was bas&d. on socio-psychological adjustment of the 
students \-:as also used. The schools of transferred 
students provided anecdotal descriptions of the student's 
adjustment to the 'new' schools. This was the third 
measure of personal adjustment of the students. 
To measure social adjustment of the students 
three instruments for comparative purposes were usede 
The first '\lras a social participation checklist vrhich 
indicated the number of activities in \'lhich the student 
took part re~ularly. These activities vJere assumed to be 
an indication of a student 's ac1.justment because of t he 
opportunities tbey provided for socialization. A socio-
metric device \•ras used t o d.etermine the numbel' of friena.s 
the students had. ll.r;ain the teacher rat inr; scales vrere 
used 'Hitb their results being interpreted as i ndications 
of social adjustment . Dat a collected from each of these 
· instruments ''laS used primarily for COmparisons Of both 
groups of students. 
The academic adjustment of the students was not 
based on Cot!lparisons but instead was of a descriptive 
nature. The students' mar1cs and the academic ran1dngs 
provided academic information on the students v1ho had 
transferred. 
Table 1 indicates the instruments used for each 
measure of adjustment. 
Table 1 
Instruments used in Heasurement 
Adjustment 
Comparison Instruments Personal Social Academic 
Semantic Differentials X 
Teacher Ratings 
Social Participation 
Checklists 
Socio~etric Devices 
Descriptive Instruments 
Students Harks 
Academic Rankings 
Questionn:tire:J 
X 
X 
Anecdotal Descrintions X 
X 
X 
X 
X 
X 
X 
/ 
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Description of Trnnsfer and Non-transfer Students 
The transferred group of students numbered forty. 
These students had left Grade IX in Churchill Falls 
during 1969 to 1971. In twelve instances the cumulative 
records of these students were sent to the schools to 
which they had transferred. As a consequenc~available 
information 'IoTas very limited for some of these students 
and nonexistent for others. None of these students l'Tere 
living in Churchill Falls at the time data was collected. 
Parents of only fifteen of the transferred students were 
still residing in Churchill Falls or Twin Falls. Most of 
the families l'lere involved _ in the construction phase of 
the hydro development project and therefore the mobility 
rate had been high. Many of these families live a very 
nomadic existence and as a result had moved many times 
before and after coming to Churchill Falls. This further 
complicated the process of obtaini ng information from 
these students and parents. 
The group of non-transfer stud~nts consisted of 
the 31 Grade VIII students and 12 Grade IX students. 
While the families of the non-transfer students are 
similar in many respects to those of the transfer 
students , dat a to be presented later indicate that there 
arc some differ ences , perhaps indicative of a c'hanging 
/ 
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character of the Churchill Falls population. However, 
most students in the non-transfer group are well travelled 
and have moved often. They generally have parents in 
construction or technical professions. 
Method of Data Collection 
Different methods of data collection were used for · 
each of the tim groups. The data for the non-transfer 
group was collected in Churchill Falls and most of the 
data related to the transfer group was collected by mail. 
Non-transfer group. The investigator spent five days 
collecting data in Churchill Falls during February 1972. 
Parent interviews were conducted, students completed the 
semantic differentials, sociometric devices, social 
participation checklists and had interviei·rs .with the 
investigator and the school counsellor. 
During t~e wee~ four Grade IX and four Grade VIII 
subject teachers were asked to complete a rating scale 
for each of the students in their respective grades. 
They were given the entire week so that they would be 
ready before the investigator's departure on Friday. 
Neither the Grade VIII students nor their 
parents were interviewed. An additional 20 to 25 hours 
would have been required to accomplish this. Since the 
time was not available, questionnaires were used instead. 
------- --
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Transfer r:roup. The addresses of the former grade· 
I X, . students \•rho had transferred ,.,ere not available 
except in the cases l·ibere the parents t·rere still residents 
of Churchill Falls. HO\=Tever, those students ':Those 
addresses \·Jere not available had to be contacted in order 
to increase numbers and representativeness of the returns. 
Similarly, contact had to be established \'lith parents of 
these students '.'lhO t·.rere also a source of information. 
Addresses of the schools that the students 
attended 1·1ere also required. In some instances it t·ras 
possible that the students \'/ere not even at school any 
more. 
In addition to the problems of getting addresses 
of students, parents, and schools there i·ras th~ problem 
of getting returns from the people after contact t'lith 
them had been established. 
Considering these problems the follov!ing method 
of collecting data about the transferred students t·ras 
decided upon. 
1. Parents of transferred students. Some of the 
parents were still residents of Churchill Falls, and 
therefore, contacting theQ was done during the 
investigator's visit to Churchill Falls. For some of the 
parents trJho t'lere no longer residing in Churchill Falls 
the company had forl·!arding addresses. In other cases the 
I 
: ..... ;. , . 
. ·;.··. 
. ~~ .. 
Churchill Falls (Labrador) Corporation had for\'rarding 
addresses of the companies "'ith \·Thoro the parents were 
employed. Both of these sources \'Tere used to contact 
parents \'rho \rlere no longer residing in Churchill Falls. 
34 
2. Transferred students. In the case \·There 
parents were still at Churchill Falls, transferred student 
addresses \'tere easily obtained. \•lhen the parents were no 
longer in Churchill Fall~ postage paid envelopes on \'Jhich 
students' names \'Tare typed were included· uith the material 
being sent to the parents. The parents . i•Jere asked to 
complete the addresses on the students' envelopes and to 
mail them. 
3. Schools of transrerred students. Names and 
addresses of some of these schools were available in 
records kept by the Eric G. Lambert School in Churchill 
Falls. In all other instances the school addresses i\'ere 
requested from the parents and the students. There i<Tas 
very little difficulty in getting the school addresses 
from parents residing in Churchill Falls. A request for 
the name and adc1ress of the schools of the other students 
was made through the questionnaires of both the parents 
a.nd the students '.<Jho had transferred outside Churchill 
1 Falls. Both sources 1·1ere used for expediency and as a 
double effort in the event t hat only the parent or student 
replied. 
I'·•·•···· 
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Under the circumstances descr,ibed. these \·Tere the 
most practical methods to establish con·tact with the 
parents, students, and schools of the transferred students. 
Procedure of Collecting Data 
To actually collect the data the following 
procedure \'las decided upon. The material for\wrded to the 
parents residing outside Churchill Falls included a letter 
requestins their assistance and a questionnaire for them 
to complete and mail in an enclosed return envelqpe. Also . 
a letter and a form \•Tith a return envelope ,.,ere included 
for the student. Copies of all these documents are 
included as appendices A to D. The letter, form, and 
return envelope for the student were in a separate 
envelope Nith the student's name typed on it. The parents 
\!Xltt~ asked to address and mail the envelo-pe to their son or 
daughter. 
To reduce bulkiness and to make t he task involvec1. 
in providing information appear mini mal , the student 
questionnaire~ social participation checklist, and 
semantic c1:iffe:rential v.rere included on one sheet of paper 
\'lhich the student vms asked to cor!lplete and mail in the 
return envelope. 
Tape recorded interviews were used to collect 
info:r.mation from parents resic1ing in Churchill li'alJ.s and. 
/ 
who had students \'.'ho had transferred. The intervie\·ls 
were conductecl by the investigator while at Churchill 
Falls. 
Upon receipt of the address of the school that 
36 
the transferred student \1as attending, a letter (Appendix 
G) vms sent to the principal requesting his assistance in 
the project. He •:ms asked to have four of the student's 
teachers complete a teacher rating scale; to have each 
student in one of the classes \1ith the student whom •.·:e are 
concerned \·lith complete one of the sociometric devices; to 
. 
indicate the student's academic position in relation to 
other oembers of his class; and to write an anecdotal 
description of the student's adjustment to that school. 
A stamped return envelope \·las included for the .return of 
the information. 
FollO'.·r-up letters encouraging replies from the 
parents and students •:.rere sent one month after the date 
that the ori!dnal letters ~·,ere sent to those from t·rhom no 
·'"' 
replies ~·rere received. Follm•1-up letters \•.rere also sent 
to the schools approximately three \'leeks after the dates 
of the original requests for assistance. In addition the 
school principal in Churchill Falls telephoned some of 
the schools to encourage them to respond to the requests 
for assistance. 
.·..;; ... 
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Table 2 indicates the possible and actual returns 
from the students, parents, and schools of both groups. 
Table 2 
Returns from the Transferred Group 
Possible Returns Actual Returns 
Students 40 
Parents 35 
Schools 40 
Living at 
Churchill Falls 
14 
17 
11 
Descriptio~ pf Instrtooents 
Moved from 
Churchill Falls 
8 
6 
3 
The follm·ring instruments vrere used to record the 
student's, parent's, and teacher's description of the 
' 
effects, if any, of transfer from Grade IX in Churchill 
Falls to Grade X outside Churchill Falls. 
£Q£:.i..§1.J?..~rtj~c.:i.J?._~..Q~ck!.i§i 
The Social Participation Checklist (Appendix E) 
consisted of a list of co-curricular and extra-curricular 
activities. FJ8.ch student \·Tas asked to indicate by marking 
an X by each of the act;i vi ties in lvhich he or she had 
taken part regularly (more than once or h!ice) during the 
past school year. On the checklist they 'I'Tere asked to 
"Vrri te in any other activities in Hhich they had tc:dcen part 
I 
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regularly but \.Jhich \'!ere not listed on the checklist. 
Also, they were asked to list any other activit~es that 
they would have taken part in. but 1-1hich 1-1ere not 
available. The activities of each group 11ere then 
compared. 
Sociometric Device 
38 . 
The Sociometric Device (Appendix H) .consisted of 
a slip of paper on 't'rhich the students \•rere requested to 
list the names of three students in their classroom \1hom 
they considered to be their friends. Instructions 
included for schools in \·Thich there \·rere former Grade 
!'X Churchill Falls students specified that the name of 
the Churchill Falls student not be mentioned 1'lhen giving 
instructions because that i•rould destroy the possibility of 
deriving valid scores. The results from the tioJO groups 
were compared with respect to the number of times that 
the students \·Tere chosen as friends by their classmates. 
To encourage the schools to have the sociometric 
devices completed they \'Tere told that the results would 
be compiled on a sociogram and returned to them f?r the 
benefit of their teachers~ guidance counsellor, and other 
school personnelo 
Semantic Differentia! 
The Semantic Differential Tests consisted of eight 
scales (Appenclix F). These scales \·!ere chosen from The 
';. · ..... :, 
. .. ,·: . .. 
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~1easurement of Heaning \'ii'itten by Osgood, Suci and 
. 1 . . . 
Tannenbaum 1n 1957. The scales chosen were considered to 
be relevant in that they \·rould distinguish bett-Teen students 
who had positive feelings tot-rards school and those \'rho bad 
negative feelin£5s towards school. The students ~tJere asked 
to mark an X on each of the eight scales to describe 
their f~elings about going to school. Five-step scales 
were used as recommended by Osgood, Sucii and Tannenbaum.2 
On each scale was a positive and a negative \•rord. If the 
student chose the space neareBt to the positive v10rd he 
received a value of 5. If he chose the second space 
nearest the positive word he received a value of LJ., and so 
on to a value of one if be chose the space nearest the 
negative word. These values \·Jere summated to give a score 
for each student. 
Student Interviews 
The Studen·!.; Interviet-TS consisted of ten questions 
(Appendix D) \'lhich the students in grade IX in Churchill 
Falls were asked by the investigator. The stud.ents i·Tere 
intervie'.•Ted indiviclually ancl the in'Gervie\·ls \•!ere tape 
recorded for later analysis. Intervievrs ,.,ere used for t v10 
1osgoods Charles E~, Ge~rge.J. Sue~, and Pe:cy H~~ 
Tannenbaum The Heasuremem; of heanuill (Clncago: Un1vers1uy 
of Illinoi~ Press s 1967), pp. 53-5L 
2osgood~ p. 85. 
purposes. First, they were to . find out the student's 
views on leaving Grade IX in Churchill Falls to attend 
Grade X. Second, the questions asked in the intervie\·r 
were the same questions which were to be on the student 
questionnaire. The questionnaires administered to the 
Grade X and XI students were developed only after 
listening to what the Grade IXs had to say. The 
intervie,.,rs, then, helped to insure the content validity of 
the questionnaires. 
Parent Intervie\'lS 
Parent Intervim'ls consisted of 15 questions 
(Appendix B). It was hoped to determine the opinions of 
parents about the effects of transfer on students who 
leave Churchill Falls after Grade IX to attend Grade X. 
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T\-ro groups of parents were interviewed in Churchill Falls. 
' 
.One group consisted of parents residing in Churchill ]'alls 
\'lho had had children leave Churchill Falls after Grade IX 
to attend Grade X. The other group of parents inte1~iewed 
'~<mre those Hho had children in Grade IX in Churchill Falls. 
Some of the parents bclon~ed. to both groups. 
The parent intervieus l'lere also held for t1vo 
reasons. First, they \·TCre to find out the pm7ents' views 
about their children transf erring and second, the 
intervieHs \·Terc the basis from \'lhich the parents 1 
questionnaires ~rere develope~. Agai.n this helped to 
insure the content validity of the questionnaires. 
The parent interviel'IS were carried out with both 
the school counsellor at Churchill Falls ana the 
<' investigator present. 
Student 2uestionnaires 
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The ten questions which '\'rere used for the student 
· interviews were also used for the student questionnaires. 
Since it was confirmed by the student i .ntervie,.,s that 
the questions covered the areas of concern \V'hich the 
students had about transfer, the questionnaires were 
distributed to the Grade VIII students in Churchill Falls 
and collected by the school counsellor. 
'The same questionnaires (Appendix D) '\'Tere sent by 
way of the parent to the former Grade IX Churchill Falls 
students \'Tho had transferred to Grade X. A return 
stamped envelope -vras included with a letter of 
explanation (Appendix C) together with the questionnaire, 
social participation scale, and sociometric device 
(Appendices C to F). 
Parent Q,uestionnaires 
.,_,._, --- - ........---
The parent questi01maircs (Appendix B) consisted 
of the same fifteen questions ivh:Lch \·rere used and confir·med 
by the par·ent interviews . They '"ere us eel. for the same 
purpose as the parent intervieHs, that is, to determine 
/ 
..... , .. _.,.. ... 
··. ·' 
. . · 
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the parent's views about the effect of transfer on their 
children who had to or would have to transfer to Grade X. 
The questionnaires were completed by two groups 
of parents. Parents residing in Churchill Falls who had 
children in Grade VIII completed the questionnaire. 
Parents who did not live in Churchill Falls and had 
children who had transferred from Grade IX in Churchill 
Falls to Grade X outside of Churchill Falls also 
completed the questionnaires. In addition, parents who 
could not attend their scheduled intervie\V' in Churchill 
Falls completed the que·stionnaires. 
The questionnaires for parents of Grade VIII 
Churchill Falls students were distributed and collected 
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by the school counsellor at Churchill Falls. Questionnaires 
for parents who were not in Churchill Falls were 
distributed and returned by mail. 
~her Ratin~ Seq~~ 
Teacher Rating Scales (Appendix I) were adapted 
from a scale devised by Robert H. Coombs and Vernon 
Davies. 3 The teachers '·mre asked to rate each student by 
marking an X by each of fifteen statements. The response 
categories for each of the statements ,.,ere a Likert type 
-----·-· --~-----..._.._--......._. __ ·-~----
3coombs, Robert H., and Vernon Davies, "Socio-
PsychologicaJ. Adjustment in Col~ee;iate Scholastic 
Success, 11 The ~-p.al 9.£....@~&t:!:.'lBal_]lq,~.££EsQ, LXI (December,-·1967 h 187. 
:·· · ·-····· 
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scale which ranged from "much above average" to "much belm.,r 
average". The fifteen statements were listed, three of 
i'lhich were designed to give measures of each of the 
follm'ling: sociability, emotional balance, motivation, 
conformity, and organizational effort. The results of 
these scales could be compared for both groups for each of 
the five response categories. 
The teacher rating scales were to be completed by 
four of the subject teachers of the Grade VIII students 
and Grade IX students in Churchill Falls. Four of the 
teachers of each student ivho transferred from Churchill 
Falls were asked to complete the teacher rating scales. 
Anecdotal Dcscriptions·of Adjust~ent 
I 
The Anecdotal Description consisted of a form 
which requested an anecdotal description of the adjustment 
of the former Grade IX Churchill Falls student to the 
school he or she was currently attending. The form was 
mailed to the school with a r equest for the principal to 
have it completed and returned. These results were to be 
purely descriptive of the transferred students and no 
comparisons i'rere intended. 
Academic Ranking 
The form (Appendix J) which included the anecdotal 
description requested the principal of the sc~ool that 
the former Grade IX Churchill Falls student was 
I 
- .: . ~ 
attending to place an X in the category which showed the 
student's academic position in relation to the other 
students in his or her grade. There were five response 
categories \'lhich ranged from "Bottom 20~611 to "Top 20%". 
This information was also of a descriptive nature lvi th no 
comparisons intended. 
Summar;y 
44 
The purpose of this study ,.,ras to provide a context 
evaluation of the effects, if any, of transfer on the 
personal, social, and academic adjustment of students who 
leave Churchill Falls after Grade IX to attend Grade X 
outside Churchill Falls. 
Data was collected from the students who had 
transferred to Grade X. This information was collected 
by mailing to each of the students a questionnaire, 
social participation checklist, and a semantic 
differential. Additional data ,.,as collected from the 
schools that these transferred students attended. These 
schools provided teacher ratings, class positions, and 
anecdotal descriptions of the student's adjustment to his 
'new' school. Als~parents contributed data by 
completing questionnaires. The 'new' classmates of the 
transferred students provided information in the form of 
sociometric test results. 
----.---·· 
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In total, the students, parents, schools, and 
peers of the students provided the data in the form of 
questi~nnaires, social participation checklists, semantic 
differentials, sociometric devices, teacher ratings, 
class positions, and anecdotal descriptions. 
To examine the personal adjustment of the students, 
the semantic differentials, and anecdotal descriptions 
were used. Social adjustment was evaluated by means of a 
social participation checklist and a sociometric device. 
Academic ranking and student marks were used to examine 
the academic adjustment. Additional descriptive 
information was provided by the student and parent 
questionnaires. The teacher rating scales were used to 
examine both personal and social adjustment of the 
transferred students. 
I 
· , ; 
· ·.·' , ; ·': · · 
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CHAPTER IV 
ANALYSIS OF DATA 
The major purpose of this study tlfas to provide a 
context evaluation of the effects, if any, of transfer on 
the personal, social, and academic adjustment of students 
who leave Churchill Falls after Grade IX to attend Grade 
X outside Churchill Falls. Eight instruments .\'Jere used 
in collecting data from students, parents and schools. 
This chapter contains an examination of the data 
collected by each instrument and also presents the 
differences t·rhich exist bet\-reen the group \•Thich had 
experienced the transfer from Grade IX in Churchill Falls 
to Grade X outside Churchill Falls and a group ~n Grade 
VIII and IX in Churchill Falls who have not yet 
experienced the transfer. The former group is referred 
C to as the transfe1~ group and the latter as the non·f!ransfer 
group. 
Question 1. Mean scores were calculated for the 
length of time each gJ~oup spent in Churchill and/or Twin 
Falls. Ranges \"ere also calcula.tecl and the percen·bages 
of students from Twin Falls was also determined. 
I 
..... ~ .. 
· ' 
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Findings. Table 3 indicates that the mean length 
of time the transfer group spent in Churchill Falls and/or 
T\vin Falls \'las 2 years 10 months and the . non .. il'ansfer group 
3 years 1 month. The length of time the transfer students 
spent in Churchill Falls and/or Twin Falls ranged from 
5 months to 10 years and the non-transfer group ranged 
from 3 months to 9 years 5 months. Seventeen percent of 
the transfer group and tt•Tenty percent of the non-transfer 
group were residents of Twin Falls and, therefore, had been 
in the area longer than Churchill Falls residents. 
Table 3 
Length of Time in Churchill and/or T,:lin Falls 
Mean Range 
T'<~in Falls 
Residents 
Transfer Group 2 years 10 mo. 5 mo. 10 years 1?% 
Non-transfer 
Group 
3 years 1 mo. 3 mo. 9 years 5 mo. 20% 
Discussion. Table 3 indicates that the length of 
time spent in Churchill Falls and/or T.l·Tin Falls by the 
students of both groups is not significantly different. 
The length of time spent in Churchill Falls and/or T\·lin 
Falls, therefore, is not a factor tvhich \-rould influence 
significantly any other differences ,.,hich exist bett•Teen the 
: . 
..... ·; : 
. ·•· 
. ··:·· 
: : .... 
. ·:..· 
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Question.2. The number of students in grades. VIII 
and IX \'Jho had chosen a particular school in \'rhich to 
attend Grade X \'Tere totalled. The particular provinces in 
which the students planned to. attend Grade X were recorded 
from ·the replies on the questionnaires of both the transfer 
and non-transfer group. 
Findings. Eight of a total of 31 replies from 
Grade VIII students revealed that they bad chosen a 
particular school in i•Thich to attend Grade X. Table 4 
compares the location of schools being attended by the 
transfer group \'lith the location of schools presently · 
preferred by the non-transfer group. Eight out of a total 
of 12 replies from Grade IX students had chosen a school 
for Grade X. 
Table 4 
Provinces of Schools Chosen for Grade X 
Non-transfer Transfer 
Newfoundland & Labrador 9 6 
Quebec 3 9 
Nova Scotia 1 3 
Ne\•T Brun ~mick 1 2 
Ontari o 1 
HanitobD 1 
Enrsl and 1 1 
1b '22 
I 
· ...... ·:;, 
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Discussion. With approximately six months before 
they were to attend Grade X, one-third of the Grade IX 
students bad not yet chosen a school. Thirty-nine percent 
of the Grade VIII students had chosen a school for Grade X 
but the remaining students still had eighteen months in 
which to decide. \•lith less than six months, of \'lhich 
three are summer bol~days, one-third of the Grade IX 
students had not chosen a school for Grade X. This 
emphasizes a need for assistance to students and parents 
regarding the selection of schools for Grade X. 
Question 3. Five main reasons for choosing a 
particular school were revealed in the ansHers given for 
this question. Therefore the particular reasons given by 
each student in both groups \'lere tabulated in the five 
categories. 
Findings. As indicated in Table 5 the prime reason 
given by the non-transfer group for choosing a particular 
school \·:as that they \·1ould be residing \vi th or near 
relatives. Nine of the transfer group mainly made their 
choice because it was a boarding school they would be 
attending. Eight of the non-transfer students made their 
selection of schools because they would be staying with 
relatives and seven of the transfer ~roup made their choice 
for the same reason. More than one-half of the non-transfer 
group were undecided in their choice. 
/ 
Non-transfer 
group 
Tre.ns:fer grou-p 
Table 5 
Reason f'or Selection of' Scbo{>l f'or Grad.e X 
Returning to 
Hemet o'·m 
2 
2 
Reside \'lith or 
nee.r relatives 
8 
7 
Boarding 
School 
2 
9 
Moving with 
Family 
4 
3 
: ! 
"i 
. ~;:I2F'1 
,c,_;.,:: r-;;ol' ,.,t.' (it ~·, ~~~t1~~ ~:. 
Undecided 
27 
0 
VI 
0 
""'-
. : ·. 
-· 
51 
Discussion. It appears that the major concern of 
students in the selection of schools is to choose those 
\·Jhich have adequate accommodation at or near the school. 
The companionship of friends and relatives also appears 
to be one of their major concerns. 
Question 4-. AnS\·.rers to ,,.Jhether or not the two 
8roups preferred to attend Grade X in Churchill Falls 
\'lere tabulated into the categories of yes, no, or 
undecided. The totals \vere then converted to percentages 
for ease of comparison because the number of students in 
each group Has unequal. 
Findin~s. Table 6 presents the opinion of the two 
groups about the desirability of Grade X in Churchill Falls. 
Table 6 
Preference for Grade X in Churchill Falls 
ill No Undecided 
Non-trans fer 14- (33%) 23 (53%) 6 (14-96) 
Transfer 11 ( 50;6) 10 ( 45;-6) 1 ( 5%) 
Total 25 (38;j) 33 (51iS) 7 (11;.5) 
The greater portion of the non--transfer group 
indicntea that they did not prefer to attend Grade X in 
Churchill Falls . 
I 
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The group which had already experienced the 
transfer, "VJas split about equally in its opinion. Totalling 
both groups indicates that the greater proportion of 
students did not \'rant Grade X in Churchill Falls. Further 
examination of the non-transfer group revealed that of the 
Grade VIII students 8 'l>rere for G~ade X in Churchill Falls 
and 19 \-Jere against, \•lhereas 6 of tbe Grade IX students 
were for and 4 \'Tere against. Four of the Grade VIII 
students and t\'lO of the Grade IX students \'!ere undecided. 
Discussion. There fs a trend bet\\reen Grades VIII, 
IX and X indicated in the results. Approximately 58 percent 
of the Grade VIII s·!;udents, 30 percent of the Grade IX 
students, and 45 percent of the Grade X students do not 
prefer to have Grade X in Churchill Falls. It appears that 
as the students approach the transfer a high majority would 
prefer to remain in Churchill Falls but after tney 
experience the transfer there is less preference for Grade 
X in Churchill Falls. At Grade X the preference for not 
having Grade X in Churchill Falls is not as strong as it 
\'las in Grade VIII. 
This trend could. be explained as 1 cold feet 1 as the 
transfer approaches but there ,.,as appr.o:x:imateJ.y 45 percent 
of the transferred. students Hho did not x·eply.. Not kno':ring 
their replies prevents a definite conclusion being drawn 
about the trend but if next year the Grade IX studerrts 
I 
/ 
I 
·. :.·· · .. 
. : .· 
.· . . :_::." 
chan~e the~r responses (i.e •. from the present 58 percent 
who do not want Grade X in Churchill Falls) to a smaller 
number, then, the 1 cold feet 1 hypothesis ,.,ould appear to 
be correct and remediation called for. 
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Question 5. Students of both the non-transfer and 
transfer groups were asked to list any advantages of 
attending Grade X a\'lay from Churchill Falls. 
Findings. An examination of the responses revealed 
the general response categories of educati onal, maturity 
and independence, opportunity for socialization, and other 
advantages. Seventeen (39%) of the non-transfer group and 
· · · t\o,~elve (55%) of the transfer group gav~ educational 
.. ... 
' • . ·: ' . 
·. : ·.:·: 
advantages. Five (i2%) of the non-transfer and nine (40%) 
of the transfer group indicat ed t he opport uni t y for 
maturity and independence as an advantage. Sixteen of the 
' 
non-tra.nsfer group and seven of the transfer group 
indicatec1 socialization advantageso Table 7 indicates t he 
response categories of the student s. 
~'he non-transfer group l i sted eight other advantae;es 
and the transfer group l i stea. el even but they \·ler~ not 
vie\'lCd as part icularly important by t he group as a \·!hole. 
I 
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Table ? 
Advantages of Attending Grade X A\'lay From Churchill Falls 
Educational Social .Independence Other 
Non-transfer 1? 16 5 8 
Transfer 12 ? 9 11 
Total 29 23 14 19 
Discussion. The educational advantages listed by 
both groups referred particularly to having science 
courses and facilities available. This is an expected 
response to the question because a major difference in 
most schools betl-Jeen Grade IX and X is that science 
programs do not begin until Grade X. Several non-transfer 
students pointed to a better background in '"ritten French 
yet none of the students exper·ience.d l'Tith trans~erring to 
Grade X su~ported this idea. Of next highest magnitude 
· · · toms greate1~ opportunities for socializing with larger and 
more varied numbers of young and old people outside 
Churchill Falls. The opportunity to become mature, 
responsible 9 inc1ependent incli viduals v.tas mentioned by 
fourteen of the students. These students perceive being 
mmy from · parents as an opportnni ty to become mature, 
responsible, and independent, which is a process that 
normally occurs ~d.th parents. In general, students 1·1ho 
have experienced the transfer t o Grade X and those who may 
/ 
/ 
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experience the transfer all feel that the three ~hove 
mentioned advantages are more available to students outside 
Churchill Falls. 
Question 6. Students cf bo·l;h transfer and non-
transfer groups were asked to list disadvantages of 
attending Grade X away from Churchill Falls. 
Findings. Nineteen (44%) of the non-transfer and 
siA~een (?3%) of the transfer students listed the 
disadvanta~es of leaving their family and friends to attend 
Grade X. Eight of the students in Churchill Falls i'Tere 
concerned about not having· an adequate background in the 
sciences and \•Tritten French. Only one of the transferred 
students mentioned inadequate academic preparation •:Jhereas 
others mentioned higher pupil-teacher ratio, timetable 
more difficult, moving from class to class, and worse 
academic attitude as being educational disadvantages of 
attending Grade X avray from Churchill Falls. The financial 
burden \..;ras given as a disadvantage by both groups. Other 
disadvantages listed but ~:rhich did not appear to the 
groups as important were: less extra curricular activities, 
loss of cor.Jmunity identity ( v1bere is home?), difficulty 
socializin~ in l arge schools~ and being away on special 
'-' . 
occasions. 
Discussion. The concern about inadequ~te academic 
preparation in the sciences ·and v1ritten French will be 
/ 
/ 
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~7' examined in a later section dealing ,.,ith the academic 
performance of transfer students, but let it suffice here 
· .· \ ':." 
.. .·:~ 
to indicate that the non-transfer students were more 
concerned '·lith an adequate educational preparation than 
\.,rere the students who had transferred. iifith regard to 
leaving family and friends it appears that the students 
\'rho had transferred \'iere more concerned with this 
disadvantage than v1ere those students ~o~ho bad not yet 
experienced it. 
Question 7. Transferred students '.-rere asked to 
. indicate the number of days that they spent living with 
their parents behreen September and June of their Grade X 
school year. 
Findin(!s. The number of days 1t1ere summated and 
divided by the number of questionnaires received to get 
the avera~e of 58 days. These students, ;·1hose ages ranged 
from 13 to 17 years, bad spent approximately t\•10-thirds of 
their Grade X year al'lay from their parentso 
Question 8. Non-transferred students ~·rere asked 
to indicate the type of living accommodation that they bad 
in Churchill Falls and the transfer students \·rere asked to 
indicate the type of accommodation that they had during 
Grade X. 
Findings~ Approximately one-half of t~e non-
transfer students indicated .that they lived in mobile homes 
/ 
/ 
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and the others in houses. Twelve of the transfer students 
lived in school dormitories, four boarded with relatives 
. ' 
three stayed \tlitb parents and three boarded in private 
homes with non-relatives. 
Discussion. The fact that many of the students 
in Churchill Falls were living in mobile homes "Vlith 
smaller living space than regular size houses in the 
future will not be an influence on the personal, social, 
or academic adjustment of students in Churchill Falls 
because they are presently being replaced by houses being 
constructed in Churchill Falls. 
Summary 
The results of the student questionnaire indicate 
that fifty percent of the students \•rho hac'l transferred as 
· opposed to forty-six percent of non-transferred 'students 
preferred to have Grade X in Churchill FaJ.ls. 
Students tend to choose to reside \·lith or near 
relat ives in Nev1foundland and Labrador or Quebec. 
Available accommodation is an i m!)ort ant factor in t he 
choice of schools for Gr(lde X. St udents in General feel 
that transferring to Grade X outside Churchill Falls is 
ac1vantageous because better educat ional facilities are 
available~ especially in t he sciences. Also, st udent s 
believe that by transferring outsicle Churchill Falls t hey 
r·::-:~=~ 
f:!:~?.~~eq1!f.~-
i._ 
:... · 
; 
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will be given gr~at~r opportuni~ies to socialize and to 
develop independence, responsibility, end maturity • . 
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Approximately t"To-thirds of the students' time is 
spent a\!TaY from their families during Grade X. This is 
seen by transfer students as the greatest disadvantage of 
transferring to Grade X. Non-transfer students also 
perceive this disadvantage but not as greatly. The 
financial burden is also seen to be a disadvantage by 
students. Students t·rho have not experienced the transfer 
express concern that they may not be academically prepared 
to transfer to other schools but this is not supported by 
students \'Jho have transferred to other schools. 
Parent Questionnaire~ 
Question 1. Parents of the transfer and non-
transfer groups were aslced to give the name and address 
of the school that their child had attended or would be 
attending dur i ng Grade X. 
Findin P.:s . Questionnai res '"ere received f rom 90 
~-==-~--
per cent of t he non-tr~msfer gr oup' s parents and 60 percent 
of the parents of t he t ransfer groul;) of st udents . Seventy-
t wo percent of the parents of Grade IX students and 
t wenty-nine percent of t he parents of Brade VIII students 
had chosen schools for Grade X. The provinces that parents 
chose f or t hei r children t o attend Grade X corresponded to 
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the replies given by the students (Table 4) • 
. . ~ . . 
Discussion. Both students and parents in the non-
transfer group had selected the same schools for Grade X • . 
Question 2. Parents of both groups were asked to 
tell 1:1by they chose a particular school for their son or 
daughter to attend during Grade X. 
Findings. Reasons given for choosing a particular 
school were. tabulated into categories. The reasons given 
were that the school had a good reputation, the student 
\'lOuld be \'lith or near relatives, the school \IJas relatively 
near to Churchill Falls, boarding accommodations \~Jere 
available, students \·lere go:tng with their friends, returning 
to their hometo,m, the cost, . bilingual school, and school 
especially equipped for handicapped children. Table 8 
summarizes these results. 
Discussion. Table 8 indicates that parents of 
students who had transferred to Grade X placed more 
emphasis on the school's reputation than parents whose 
children have not yet transferreo.~ This may be a 
reflection of the type of staff moving to Churcbill Falls. 
The permanent staff may not be as familiar with moving and 
therefore not place as great an emphasis on the type of 
school. Both groups chose schools so that their children 
coulc1 stay \llith or near relatives , friends, or at their 
/ 
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· Table 8 
Reasons Parents Chose Schools for Grade x 
School's reputation 
Near relatives & friends 
Proximity to Churchill Falls 
Boarding accommodations 
Going with friends 
Hometown 
Cost 
Bilingual School 
School for Handicapped 
No reason 
Total 
Non-transfer 
3 
? 
3 
1 
0 
3 
1 
0 
0 
2 
20 
Transfer 
10 
6 
6 
4 
4 
2 
2 
1 
1 
0 
36 
home town. The nearness to Churchill Falls was a reason 
often given 1t1hei1 there were no relat ives or friends that 
the child could stay near or \·tith. Cost of schooling vms 
not a maj or reason given for selecting schools for Grade 
x. 
60 
Question 3. Parents of both groups \·Jere asked if 
they preferrecl for t heir child to have at t ended Grade X 
in Chur chill Falls. 
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Findings. Results were totalled for each category 
of yes, no, or undecided. Twenty-seven of the parents of 
students who had not yet transferred to Grade X replied 
affirmatively, seven negatively, and two were undecided. 
Fourteen of the parents of transferred students replied 
affirmatively, eight negatively, and one undecided. 
Table 9 presents these findings. 
Table 9 
Number and Percentage of Parents vlho P.referred to Have 
Their Children Attend Grade X in Churchill Falls 
Yes !Q Undecided 
-
Non-transfer 27 (75%) 7 (19%) 2 (6%) 
Transfer 14 (61%) 8 (3596) 1 (4%) 
Total 41 (69%) 15 (25%) 3 (5%) 
Discussion. These findings indicate t hat the 
-----· 
majority of parents have not and do not prefer to have 
their children attend Grade X m·my from Churchill Falls. 
Question '+. Parents i'iere asked hoi'l many times 
their child hacl moved to different schools before at tending 
Grade X. 
F. d2:E.ill' r c· Stu,_cn·r-s from the non-transfer group J.n 111 ,_, . u v 
- ~ 
had moved an avcratje of 2.8 t imes and the student s f rom 
the transfer group had moved an average of 3.L1. times. 
,' 
. .. ' ! ' 
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Discussion. As the• families at Churchill Falls 
change from the mobile construction type to the less 
mobile permanent staff, the number of times the students 
will have moved from school to school diminishes. The 
results from the above question indicate that possibly as 
· ·· ···· the permanent staff moves to Churchill Falls the students 
.. · . -... ; 
' • I ' 
· ... ·: 
,.,ill have· had less experience Nith mobility and, therefore, 
may have more difficulty in adjusting to the transfer to 
a 'new' school than their more experienced predecessors. 
Harris, Pestaner, and Nelson's study t·rhich t.,ras referred 
to in th·e related section lends support to this 
contention.1 
Question 5. Parents Nere asked to indicate if 
their child had lived m·my from home before t·Thile 
attending school. 
Findings. None of the non-transfer group of 
students and only one of the transfer group had spent 
time away from home \·!hile attending school before Grade X. 
That particular student had spent less than one month 
avray at school. 
Discussion. It vras suspected that students t•Tho 
bad experie'!lced the transfer to a school a~:ray from home 
lJohn 1 Harris r·hriana Pestaner, and Albert 
0 
' II n • J 1 Of Nelson n!>iobility and Achievement, .i.ne ourna Experi~ental Education, XXi~ (Summer, 1967), ?4. 
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would find the transfer to Grade X less difficult than 
those \'lhO had not experienced such a transfer. This did 
not appear to be a factor at Churchill Falls. 
Questions 6 and 7. Parents of students \'Tho 
transferred to Grade X \<Jere asked to give the number of 
visits, reports, letters, phone calls, and other types of 
communications that they had Nith their child's school 
during Grade IX in .Churchill Falls. They \·rere also asked 
to do the same for Grade X outside Churchill Falls. 
Findings. Comparisons \·lere made of the number of 
each type of communication for Grade IX and X. Table 10 
indicates that recorded as more than Grade IX, equal to 
~~. 
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Discussion o Only nine parents ansv1ered this 
- . 
question. From these results it appears that communication 
with the Grade X schools is on a par with communications 
with the school in Churchill Falls. The obvious difference 
is that parents t1ho have students attending school a~tlay 
from home cannot visit the schools as frequently. 
Question 8. Parents of both groups of students 
'"ere asked to indicate if they \·tere living in Churchill 
Falls. 
Findings. All of the parents of non-transfer 
students t•1ere living in Churchill Falls or T\'lin Falls. 
Sixteen of the tt·lenty-four parents of transferred students 
t'lho replied to the questionnaire \'le:ee living in Churchill 
Falls or Twin Falls. 
Discussion. ''/hetber or no·~ parents ~:rere living 
in Churchill Falls may have been a factor in inhuencing 
~beir answer to the ques·bion of vThether they pr eferred to 
have their child attend Grade X at Churchill Falls. Six 
of eight parents \vho hacl left Churchill Falls nonetheless 
said they would have preferred to have t heir child attend 
Grade X at Churchill Falls . Ten of sixteen parents still 
aii Churchill Falls \·Those children were at tending Grade X 
Nould prefer Grade X at Churchill Fa.lls. All -parents seem 
to have a preference for Grade X at Churchill Fall s. 
/ 
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Question 9. Parents of both groups t~ere asked. to 
indicate \'thether they to~ould be staying in Churchill Falls 
as part of the permanent staff. 
Findings. Parents of non-transferred students 
replied 15 yes, 1? no, and 2 unkno~~. Parents of 
transferred students who replied to the questionnaire 
stated 5 yes, 11 no, and 6 unkno~m. 
Discussion. A relationship ~tTas suspected betto~een 
whether parents would be staying in Churchill 1!1alls as 
part of the permanent staff and t~hether they preferred to 
have their child attend Grade X in Churchill Falls. Of 
the seventeen parents of non-transfer students to~ho said 
they \·Tould not be staying in Churchill Falls as part of 
the permanent staff, six said they ,,ould not prefer to 
have their child attend Grade X in Churchill Falls. 
Similarly four of eleven parents of transfer students t•rho 
tlfould not be staying in Churchill Falls did not prefer to 
have their child a.ttend Grade X in Churchill Falls. Of 
the twenty parents who said they would be staying in 
Churchill Falls as part of the permanent staff~ seventeen 
preferred to have Grade X in Churchill Fallso Two said no 
and one t·ms undecided. Again it appears that almost all 
parents indicate that they -prefer to have Grade X in 
Churchill Falls. 
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Question 10. Parents were ..asked to indicate 
whether they bad children attending school in Churchill 
Falls other than those in the non-t ransfer group. 
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Findings. Twenty-seven of the parents of the 
non-transfer group of st~dents and h1elve of the parents 
of the transfer group \·Jho replied indicated that they had 
· ·qjg~~~ other children in school in Churchill Falls • 
. •. ."-.JfJ.!!;:I"'..:; 
::~}9i Discussion. This question v!as asked to determine 
\'lhether the parents who said they did not prefer to have 
their child attend Grade X in Churchill Falls, bad other 
children in school {'lho \•lould have to experience the 
transfer. Of the nine parents of non-transfer student s 
\'lho did not have other children in school at Churchill 
Falls, three said they did not prefer to have Grade X in 
Churchill Falls. Similarly, of the t Helve parents of 
' 
transfer students ,:!ho di d not have other students i n 
school i n Churchill Falls , four di d not prefer t o have 
their child attend Grade X at Churchill Falls . Seventy 
percent of the parents \·lhO had other children i n school i n 
Churchill Falls indicatec1 t hat they preferred t o bnve 
Grade X in Churchill Falls . 
Questions 11 and 12. Parents wer e asked whether 
they received a subsidy t o ass i st their chi ld i n at tending 
school outsi de Churchi ll Falls . They were al so asked i f 
t hey t housht t hat the subsi.cly \•TD.S a.dequate. 
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Findings. Twenty-three of _t\•renty-four respon4ents 
to the questionnaire indicated that they had received the 
subsidy. Of these thirteen said it was not adequate to 
cover the expense, seven said it \•ras adequate, and the 
remainder did not answer the question. Of the parents of 
the non-transfer group~ fifteen said that they did not think 
the subsidy ~tlould be adequate. Ten said yes, they thought 
it would be adequate, and ten did not ans\·Jer the questibn. 
In interviews some parents expressed the idea that the 
subsidy was adequate for a public school but not for the 
more expensive private boarding schools. Table 11 indicates 
the parents' responses to the question. 
Table 11 
Parents' Responses to Adequacy of Subsidy 
Yes No Unans1Hered 
-
Non--transfer 10 15 10 
Transfer ? 13 3 
Total 17 28 13 
Discussion. 
---·-· 
Table 11 indicates very little 
difference between the responses of the transfer and non-
t . ·~1 ~be exception that almost transfer groups of paren s v1~1 u • • 
one-third of t;he non-transfer group did not ans\·!61' the 
question. 
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Question 13. Parents \•rere asked to list any 
t1dvantages of hnvine; their child attend Grade X at'/ay from 
Churchill Foils. 
Findin~s. Only fourteen of the parents of non-
transfer students responded with advantages. Ten of these 
<H~~ \·Jere parentR with students in Grade IX. Thirteen parents 
·• · .. ::;:.:~~ 
·i!~{!~~: left the question unans1·.rered. Eir,ht said there \'Tere no 
~ . -•:. \'' 
. :.:..:,',• . advantages and one said it would depend upon selection of 
school. 
The advanta~es listed by parents of non-transfer 
students were most frequently concerned with educational 
benefits which large schools could provide. Specifically 
mentioned ~.,rere: larger course selection, laboratory 
facilities, and more Hritten French. Nine parents had 
mentioned educational advantar,es and seven referred to 
the social advanta~es of lar~er nuGJber·s of students. A 
means of beconing responsible, mature, independent adults 
was mentioned by three parents. Other advantages mentioned 
by these parents once or tt-.rice \.,ere: more competition, 
television, more structured pror;ram, and more discipline. 
The parents who have had children attend Grade X 
m·my from Churchill Falls placed emphasis on the same 
three major advantages. They thought larger schools would 
'!)rovide science prof;rams and facilities. \vritten French 
~ras again mentioned. Better opportunity for socializing 
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with larger numbers ana greater varieties of people than 
are available at Churchill Falls was the third major 
advantage. Especially mentioned as lacking in Churchill 
Falls \'lere people in their late teens and old people. The 
third advantage most frequently mentioned was that being away 
from home and parents giV'es the students greater opportunity 
to develop maturity, independence, and responsibility. Other 
advantages listed were also similar to the non-transfer 
group. They \'lere: being able ·co appreciate their families 
more, being close to relatives, more competition in academics 
and sports, not having to travel by bus thereby being able to 
take part in activities after school, and becoming familiar 
with a university nearby. These 'other' advantages were 
not considered as important by the group as a w~ole. 
Three of these parents said that there were no 
advantages to attending school away from Churchill Falls. 
Discussion. Both groups of parents made reference 
to the same three major advantages of attending Grade X 
away from Churchill Falls. They indicated that a\'lay from 
Churchill Falls students \'rould get . a greater selection of 
courses especially in the sciences. Science facilities 
were also perceived as an advantage. They also thought 
that there would be greater opportunity for socializing and 
becoming independent outside Churchill. Even though Science 
and French are advantages perceived by parents, their 
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ans\'!ers to Question 3 indicated that these advan~ages 
are not important enough for them to want their children 
to go away to school. 
Question 14. Parents \<!ere asked to list any 
disadvantages of having their child attend Grade X a'-lray 
from Churchill Falls. 
Findings. T,.1enty-four of thir·ty-six ·parents of 
non-transferred students listed disadvantages. Eight 
left the question unanswered. and four said there t,Iere n.o 
~XW!..~ disadvantages. Nineteen of the parents mentioned that 
... ;~ 
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the child would be leaving his home and family. Five gave 
financial burden as a disadvantage and four were concerned 
with the greater availability of drugs outside Churchill 
Falls. Two parents mentioned getting suitable 
accommodation as a disadvantage of leaving Churchill Falls. 
The parents of students who bad transfe~red to 
Grade X also gave similar disadvantages. Mentioned most 
frequcn-t;ly was the disadvantage of leaving family and 
friends. Next was the cost and third \·ras the young age 
at \•Ihich they were leaving. Three other disadvantages 
frequently mentioned were that few suitable accommodations 
were available; potential drug problem; and suspicions of 
poor academic preparation in the sciences and written 
French. Other disadvantages given once or twice vare : 
not being able to communicate with the school as 
; 
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frequently, not being able to share in the child's · 
development, less activities available than there are at 
Churchill Falls, and large classes with less individual 
attention. 
Discussion. Leaving home at a young age, the cost, · 
potential drug problem, accommodations, and academic 
preparation t·Tere the major advantages listed. There \'Tere 
differences in the miscellaneous comments indicating that 
the experience of the parents of the transfer group was a 
bit more negative than that an~:i.cipated by the non-tran•1fer 
group although not seriously so. 
Schools chosen by parents for their children to 
attend during Grade X were selected mainly because of the 
school's reputation, i~hether it vms near relatives, near 
Churchill Falls, in the hometo':m, or \oJhether it had 
suitable accommodations. 
Seventy percent of all parents preferred to have 
their children attend Grade X in Churchill Falls. 
Indica.tions are that as tbe employees at Churchill 
Falls are becoming more permanent the school children have 
had less experience with transfer than those of the pasto 
Only one stno.ent had experience in at tending school ai·7<1Y 
from home. 
I 
/ 
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Parents who replied indicated that they had alr.~ost 
as much communication •:~ith the schools outside Churchill 
Falls as they did with schools in Churchill Falls. The 
exception is that they could not visit the schools outside 
as frequently. 
Parents •.·1ho had since left residence at Churchill 
Fulls indicated that they would have preferred their child 
to attend Grade X at Churchill Falls in the same 
proportion as parents still in residence. 
The majority of parents indicated that the 
financial subsidy was not adeouate. Further examination 
revealed that the subsidy was not adeQuate if parents 
chose private bosrding schools or if the students 
travelled beyond the amount that the travel allo'l'tance 
covered. 
Parents ~ave advantages of attending Grade X 
' -
outside of Churchill Falls as having better science 
facilities and course selection. Parents also felt that 
there would be greater opportunity to socialize and that being 
at·my from home tvould mean more opportunities to become 
independent. 
Disadvantages were: being t aken away from friends, 
the cost involved and other potential troubles such as 
drug abuse. 
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SoeiOJ!letric _T_e.§.i 
Each of the students in Grades VIII and IX in 
Churchill Falls and each student who had transferred to 
Grade X from Churchill Falls '\'las asked to complete a . 
sociometric device. The device requested that each 
student 5ive the names of three students in their class 
whom they considered to be their friends. 
Findings. Sociometric results were received from 
the forty students who had not transferred to Grade X and 
eleven were received from schools of students who had 
transferred. 
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Ninety percent of the students in Churchill Falls 
were chosen at least once by. their classmates. Seventy-
three percent of the students '\'rho had transferred were 
chosen at least once by their classmates and twenty-seven 
percent were not selected at all. The intensity of choices 
of students in Grades VIII and IX in Churchill Falls ranged 
from some students who 'l'lere not chosen at all to others 
i'rho vrere chosen as high as seven times. The intensity of 
choices of students who bad transferred to Grade X ranged 
from 0 to 4. To some extent, intensity of choice will be 
dependent on class size; however, a consideration of 
Table 12 shOI'lS that the class sizes of the boarding schools 
were similar to those of Churchill Falls. 
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Table 12 
Results of the Sociometric Testing 
'· ., ... ,w~-'.\. • 
·,· •:·-:-:-:h x..t' .•. 
·:,;~~~~;:. 
'"~ 
Former grade 
nine Churchill 
Falls student 
1. 
2. 
3. 
4. 
5. 
6. 
7. 
8. 
9. 
10. 
11. 
4l 
Ul H 
4l 4l 
a ~ 
•n 
.p .p 
('(jr-f 
4-{ 
.elm 
0 
.PO 
0 H 1=1 H H 
4l 4l 4l Pl 
,0 Ul ,0 ·ri 
~ 0 ~ ~ ~-v ~ H 
3 0 
1 0 
0 0 
0 0 
1 1 
2 2 
2 1 
lj. 3 
1 0 
1 0 
0 0 
Cll 
<ll 
0 
·rl s:: s:: oen 4l <ll 
.clen en en om 0 0 
r-1 ~& .CIS:: 4;() 0(\j 0 
He He <ll 
<ll,CI <ll <ll hO.J.> ,OC/l N~ J:l @~ ~.~ l:::ir-i l:::ia 
0-8 11 4 
0-6 4 26 
0-7 0 }Lj. 
0-7 0 16 
1-12 0 14 
0-7 4 14 
1-6 3 9 
0-6 15 3 
1-6 0 19 
0-9 3 8 
0-7 0 18 
't1 
<llC/l 
s:: >cn 4l 
·rl ('(j 
Cll <llr-1 0 (.)(.) 
,CI Q) 
0 H<ll 
Cll 
H:S HW 
4l 4l 
.O<Il &~ @! l:::ilti 
4 20 
4 35 
1 16 
1 18 
4 19 
9 28 
6 19 
4 23 
7 27 
2 14 
2 21 
-·---·----
Total (N=ll ) lJ-0 145 4Lj. 2'~0 
·---· 
Percentage 73 17 60 18 
Mean Class Size 21.9 
/ 
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Assuming that there \·;as no basis for students to discrim-
inate among their classmates in making their selections, 
it would be expected that each student · ~trould have been 
selected three times. The mean number of times Churchill 
Falls students \'lere selected \·ras only 1.4. In five cases 
the students seemed to be among the least popular in the 
class. In the total group of 240 students completing the 
sociogram, only seventeen percent were chosen by their 
classmates fe\'ler times than the Churchill Falls studen·bs. 
Semantic Differential 
Students in Grade VIII and IX in Churchill Falls 
and students who bad transferred to Grade X outside 
Churchill Falls v!ere asked to mark an X on each of eight 
scales to describe their feelings about going to school. 
An example vJas given fol' them to follo\·J. 
E_indin~. Forty semantic differentials v1ere 
received from the group in Churchill Falls and hlenty-t,,o 
from the fjroup that had transfer red to Grade X. Three 
were incorrectly completed by the latt er gronp. An 
examination of the distribut ion of the scores for both 
groups on the semantic differential revealed that t he 
mean, median, and mode of the group \·Tho had transfer recl to 
Gra.de X were all hi gher than t he group who had not yet 
/ 
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transfer~ed. A test of the medians using the median test 
described by SieiTe12 showed that the medians of the two 
groups \·!ere sip;nificantly different at the .05 level of 
confidence. This seemed to indicate that the transfer 
students l:ala generally more positive attitude than did 
the non-transfer students. Tables 13 and 14 present the 
data from the semantic differentials. 
Social Particinntion Checklist 
Students \'Tere asked to mark an X by each of the 
activities in t·rhich they bad taken part regularly (more 
than once or t\.,rice) during the past school year. Thirty-
one specific activities were listed. The students also 
were asked to \!li'ite in any other activities that they had 
taken part in rep;ul1:lrly but \llere not listed. Similarly, 
the students were aske4 to list any other activities that 
they would hove t aken par t in but were not available. 
Findin5s . The number of activities that each 
student took part in re e.;ularly ~·ra s totalled. This total 
included activit ies \·!hicb th·e student took part in 
regularly but "''bich vTere not listed. Also, the number of 
activities t he students ~,oJould have taken par t in but 111hich 
'"ere not available 111ere totalled for each student . · 
/ 
/ 
'l':':".r.•-r.r.'cU• 
· .. , :.;·11.~}~ . 77 
_·.~ :~.( : ·• 
: ~:··~.i~~~~ 
..  ·2-i·~ ~t: Table 13 
Distribution of Semantic Differential Scores 
Score Non-Transfer Transfer Total 
Group Group 
18 1 1 
19 
20 1 1 
21 
22 
23 
24- 11 1 3 
25 11 2 
26 
27 1 11 3 
28 1 1 2 
29 11 2 
30 11111 5 
31 1lllll 1 7 
32 11 1 3 
33 111111 6 
34- 1 111 4-
35 111 1 
4-
36 1 1111 5 
37 111 11 5 
1 1 2 38 
1 1 39 
LJO 11 1 3 
N = '10 N = 19 N = 59 
Median = 31 MediDn = 35 ~1edian == 32. 33 
Mode :: 31, 33 Modo = 36 
Range = 18-'10 Range = 2'1·-'10 
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Table 14 
Median Test for Semantic Differential Scores 
Transfer group 
Non-transfer 
group 
Total 
2 X = 1.20 
1.37 
2.33 
Above Median Belo'\'T Median 
131 5 I 
I 9.6 I 8.4 
181 221 
I 12.4 I 15.2 
31 27 
78 
Total 
18 
40 
7.42 ,vhich is si gnificant at the .05 level of confidence 
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Table 15 indicates that the mean, median, and 
mode for the e;roup that bad not transferred was greater 
.· ' than those of the Broup ~.>rho bad transferred. Again tbe 
• medi•n test described by Siegel was used bec~se of the 
~.ride s-pread of scores and small snm-ple size. The medians 
for the t\'IO groups v.rere sie;nificantly different at the ._;'' 
·, 
- ··•· 
·' 
.05 level of confidence. This seemed to indic~e th~ the 
non-transferred group of students bad generally been 
participants in more activities. The total number of 
activities for the students in the non-transferred grou-p 
ranged from 2 to 20 and tbe transferred group's scores 
ranged from 1 to 16. The two lowest totals of 2 ~d 3 ~ 
the non-transferred group belonged to t"o students "bo 
\lrere in Churchill Falls one \·reek and one month 
res-pectively. 
There "as a tot81 of eleven additional activities 
in "bich students in Churchill Falls ,.,ould have taken part 
if t he y were offered • The students ,bo had transferred 
to Grade X listed seventeen activities in ,,,hich theY ,.,ould 
have participated bad theY been offered at the school that 
the students ,.,ere attendinr;. 
Discussion• Collection of the data on the social 
participation checklist indicated that the group that bad 
transferred to Grade X outside of Churchill ·FallS had not 
participated in as manY octivities M the group in Churchill 
Falls \vho bad not tra.nsferred • 
~ ·:::;;:;· 
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Table 15 .. 
··,: Results from the Social ParticipD.tion Checklist 
. :- - · . 
. ~· 
·::( 
. .. ...: .. 
:.:c . 
.... ;;· 
Total 
Activities 
'::::;: 0 
·;.~.: 
.. ::.: 
I ·;.'~ 
1 
. 2 
3 
lj. 
5 
6 
7 
8 
9 
10 
11 
12 
13 
14 
15 
16 
17 
18 
19 
20 
Total 
Mean 
Mode 
Median 
Number of 
Non-transfer 
Students 
1 
1 
2 
1 
3 
6 
5 
4 
5 
l~ 
3 
3 
1 
2 
1 
--
42 
11.08 
9 
11 
Number of 
Transfer 
Students 
3 
2 
1 
1 
5 
2 
3 
2 
1 
1 
1 
-
22 
6.68 
6 
6 
80 
81 
To the extent that these act;.vities provide 
opportunities for students to socialize t·Iith their 
classmates and other students, the students at Churchill 
Falls appear both to have better opportunity, and to take 
better advantage of the opportunity. More than one half 
of the responses of students t1ho had transferred indicated 
that they would have taken part in more activities if 
they t<Tere still in Churchill Falls. ~lost of the activities 
that they said that they Hould have participated in if · 
they were offered, are offered in Churchill Falls. 
Academic R~nki~s 
Schools were requested to indicate the academic 
position of students \·rho had transferred from Grade IX in 
Churchill Falls. The schools \·Tere askec1 to indicate the 
" student's position in relation to other student~ in the 
class. A five choice scn.le v1as provided V!hich ranged 
from 'Bottom 209G' of the class to 'Top 20~G·. Students 
also inc1icatecl their Grado X marlcs on their questionnaires • 
Finoi.!lf.i!l. Fifteen replies ,,.,ere rece:l ved from the 
schools . Three schools did not provide the information 
reQue sted ano. one school \'WS not the type from which such 
information could be obtained. Examination of the 
information provided revealed that 58% of tho replies were 
in the middle 20% of their class or below. Twenty-five 
/ 
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percent of the replies \oJere in the bottom 20% of the class. 
Table 16 indicates marks reported by students. 
Table 16 
Grade X Marks Reported by the Transferred Students 
Algebra 
Geometry 
Biology 
Chemistry 
Physics 
Earth Science 
Geology 
English Language 
English Literature 
History 
Geography 
French 
Art 
Home Economics 
Religion 
Se~~ing · 
Gym 
Q-l~9 50-55 56-64- 65-79 80-100 
1 
1 
2 
1 
2 
7 
2 
1 
1 
2 
1 
1 
8 
5 
3 
1 
1 
1 
3 
3 
1 
2 
3 
3 
4 
2 
2 
? 
8 
3 
4 
5 
3 
2 
2 
1~8 
8 
7 
4 
5 
3 
5 
? 
5 
4 
.1 
1 
]. 
1 
56 
/ 
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Discussion. If one assumes the acaderoic ability 
of Churchill Falls· students to be di~tributed similarly to 
the ability of their boarding school classmates, then 
Churchill Falls students in general perform up to 
expectations academically. The above assumption could 
not be tested, ho\,•ever. The feeling at Eric G. Lambert 
School has been that their students have been above 
average academically up to this time. In the lo,·.rer grades 
this contention seems supported by above average reading 
achievement. If this is the case, then perhaps the 
academic performance of Churchill Falls students is 
some\•/bat; disappointing after they transfer. · There are 
many contentious issues surrounding an inference of this 
type, however, including the academic n'bUities of other 
students in the boarding schools. It would be better to 
conclude simply that the Churchill Falls studenis apparently 
do about as well as the other students in the schools t hey 
attendo 
Anecdotal Desc:eintions of _M~tn.!_~ 
- ---· --
l~ach school that t he former Grac1e IX Churchill 
Falls students were attendi ng was asked t o wri t e an 
anecdotal dcscri pt:i.on of t he st uc1.ent ' s ad justment to the 
school. 
I 
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Findings. Tv1elve descriptions 'l>rere re~eived. 
Each description \·ras examined by the investigator and a 
phrase which appeared typical of the i·rhole description 
~ras selected. Each of these students had left Churchill 
Falls at least five months before the descriptions \.,ere 
i-rritten. The descriptions ~trere then classified as being 
indicative of adjusted or nonadjusted students. 
T\'10 thirds of the descriptions indicated that the 
students had adjusted to their new schools ,,•rhile the 
remainder appeared not to have adjusted. 
The phrases \·rhicb typified adjusted students vtere: 
II 
••• 
II 
••• 
II 
••• 
If 
••• 
II 
••• 
II 
••• 
II 
••• 
fitted in very i·rell, 11 
adjusted reasonably \-rell, 11 
1 · 11 adJ'" ·"'ted student, 
11 
generally spea nng a \·.'0 w, 
l II does not seem un1appy, 
· 1 ~ · t en·'- " prog~essing well in soc1a aQJus·m ~, 
has done a good job of adjusting," 
is developing into a well inte!)rated, mature 
young lady," 
"··· bas adjusted quite well." 
Phrases \~hich \·!ere indicative of students v!ho hao. 
not adjusted were: 
II 
II 
• 0 0 
school 11 ? 
II 
... 
is terribly mixed up," 
toolc little inter est in anythinr, connectec1 \·lith 
:i.s homesick 9 11 
I 
I 
I 
85 
" 
in a school of 1400 •••• seems lonely and isolated." 
••• 
Discussion. Only t\oJelve descriptions ,.,ere provided 
and so it is a rather small sample. But it appears that 
some students \•rho leave Churchill Falls to attend Grade X 
are having great difficulty in adjusting to their 'ne\·1' 
school. This difficulty in adjusting is also reflected 
in the fact that these students \·rere bet\·reen the middle 
and bottom of their class as indicated in the class 
positions provided by the schools. 
Teacher Rating Scales 
Four teachers in Churchill Falls rated each of the 
students in Grades VIII and IX on fifteen items (AptJ·endix 
I). There \·/ere five possible response categories for 
each item. The categories \~ere each valued at 2095. They 
\•/ere of a multiple-choice type \·Jhich rangecl froin "much 
above average" to "much belm·! average". Summatecl scores 
\•Tere then computed for each co.t egoryo These scores "''ere 
then changed to percentages of the total score for the 
group of studcntso 
Identical procedures were followed for the re sults 
of teacher r atings of students \·.'ho h8c1 tronsferj~e cl t o 
Grade X. Twelve schools r esponded with thi s information . 
The percent ages were t hen pl aced on a graph 
(Fi [5ur e 1) for compo.ri son of t he t~::o r.;roups • 
... 
E 
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Q) 
llO 
Cll 
~ 
Q) 
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Huch 
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Figure 1 
Teacher Ratings of Transfer and Non ... transfer Students 
- - Transferrc~d 
.,.,,_ Non··transferrcd 
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-Findinr:s. -From the -information it appeared· that a 
r;reater percentage of students \·lho transferred to Grade X 
\·/ere classified in the "much above average" category than 
{;hose \·lho did not trunsfer ~ Table 17 indicates a higher 
percentar;e of the students who had not transferred Nere 
in the "nverar,e 11 category and the percenta~es of both 
groups in the 11 belo•:~ average" and "much belo\'T average" 
catee;orien \·Jere almost equal. 
Discussion. If it is assumed that the teachers in 
Churchill Falls made their ratings in a manner similar to 
the teachers in the boardin_g schools, the Churchill Falls 
ratings can serve as a base line against •:Ihicb to compare 
the ratin~s given to the transfer students. A comparison 
of the ratings indicates that, in general, the Churchill 
Falls student in Grade X Nas rated higher than his 
classmates by his teachers. A caution must be noted in 
interpreting this finding. Since teachers \·rere being 
asked to rate only one student, and kne\-r the purpose of 
the rating, ·t;hey could have over-rated the student 
consciously or unconsciously for a variety of reasons. 
/ 
Tra nsf erred 
Non--tr a nsferred 
Table 17 
Teacher Rating Scale 
Huch 
Above Above 
Average Av erage Average 
13.8% 24.0% 41 • 2.% 
1.1% 20.9% 58.8% 
BeJ.ow 
Average 
18.7.% 
18.0% 
Huch 
Below 
Average 
2.4% 
0.8% 
en 
en 
'-, 
!. 
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CHAPTER V 
SUT~UURY, CONCLUSIONS, SUGGESTIONS FOR 
FURTlillR STUDY AND RECmll'lEi'IDATIONS 
Summary 
This project \vas to provide a context evaluation of 
the personal, social, and academic adjustment of students 
Hho transfer from Grade IX in Churchill Falls to Grade X 
outside Churchill Falls. 
The project differed from the more theoretical 
thesis in that it relied more . on practical criteria for 
evaluation. Educational decisions \vere to be made by the 
Eric G. Lambert School in Churchill Falls and this project 
\·las to provide some of the information on which the school 
could base its decisions. 
One of the greatest difficulties encountered in 
designing this project was that of providing a comparison 
group. The only suitable group available viaS the students 
in Churchill Falls who had not yet experienced the transfer 
to Grade X. Therefore, the Grades VIII and IX were chosen 
as the control group. 
The related literature gave very little jnsight 
into the problem being examined. 
/ 
T 
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Another problem was that of measurement. Under the 
circumstances it was decided -to use semantic differentials, 
teacher ratings, social participation checklists, and 
sociometric devices to collect data to be used for 
comparisons of the transfer and non-transfer groups. 
Academic ranking, student marks, questionnaires, and 
anecdotal deDcriptions of adjustment i·rere used to collect 
information of a descriptive nature. vfuere possible, 
students and parents of the groups i'lere intervie\·red. 
The data from the non-transfer group was collected in 
Churchill Falls during a visit by the. investigator and the 
data related to the transfer group \vas collected by mail. 
Descriptive statistics \vere used in the analysis of 
the data. The results of each of the instruments i·rere 
examined and comparisons ,.,ere made bct'vreen the tvto groups. 
Conclusions 
--
Percci ved Advnntap;es apd _lli§.advantages o[_~nsfe£ 
An examination of the advantages and disaCJ.vnntages 
perceived by both the transfer and non-transfer groups 
revealed scve:C'al differences. The disadvantages of attending 
Grade X mvay from Churchill Falls given by both groups 
indicated. that in general the students i·IhO had experi enced 
the transfer sho\·Jed more concern for the disadvantac;cs than 
I 
I 
I 
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did the students who had not yet transferred. The transfer 
· group \'las mo-re concerned \'lith leaving homes and friends than 
were the non-transfer group. 
The experiences of the parents of transfer students 
concerning the transfer appeared to be more negative than 
the concerns anticipated by the parents of the non-transfer 
students. 
Other examination of the students' preferences for 
attending Grade X a\·Tay from Churchill l!'alls revealed a trend 
from Grade VIII to Grade X. There \'lD.S a high preference 
amongst Grad.e VIII students to attend Grade X moray from 
Churchill Falls. Grade IX students had a lo\'1 preference for 
Grade X mmy from Churchill Falls and the transferred 
students indicated a preference for Grade X a\'lay from 
Churchill Falls that was higher than the Grade IXs but lmter 
than the Grade VIlis. Perhaps, as the students approached 
the transfer they got 1 cold feet' ; an effect \vhich disappeared 
after experiencing the transfer. The reduced enthusiasm of 
tho Grade Xs compared to the Grade VIlis \·Tould indicate 
attitudes vrhieh vmre more :realistically based than either 
Grade VIII or IX students. 
Another effect of the transfer perceived by students 
and parents \·ms that it provided the students ,.,,ith the 
. · 1 dent rec))OllSJ'b]e indjviduals. 
oppo:rtmn ty to become 111c epen , · · ·'. · · · 
They assumed that this 1·ms an advantar;e of being separat ed. 
/ 
.. 
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1 It must be remembered, hmvcver, that under normal circumstances 
this developmenta-l p .... ocess occlirs 'l'rithout students being 
I 
i 
separated from parents. 
Personal and Social Ad,justment 
Examination of the personal and social adjustment of 
the transfer group by comparing them \·lith the non-transfer 
group also produced differences. The transferred students 
were more concerned about leaving home and friends. 
The students perceived transferring to Grade X 
outside of Churchill Falls as advantageous in that it 
provided greater opportunities for socialization. However, 
the social participation checklist revealed that in general 
a larger number of social participation activities were 
available in Churchill Falls than at the schools the 
transferred students attended. 
In terms of oppo'rtunities within the classes for 
socialization, the results of the sociometric device 
indicated that class sizes of the schools that the transfer 
students attend are similar tc:> those of the non-transfer 
students. 
The students may perceive transferring to Grade X 
outside Churchill Falls as providing greater opportunity for 
socializing but results of the sociometric device revealed a 
tendency for the transferred Churchill Falls students to be 
/ 
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less popular than their classmates, and in general, friendship 
patterns in Grades VIII· and IX in Churchill Falls 'ltere more 
uniform, with only a few isolates. 
Assuming no thin~ essentially \'Irong, it was not 
expected that there v1ould have been as many transferred 
students with no friends or one friend. 
Academic Adjustment 
From the results of the academic rankings it \'ras 
concluded that the transfer students appear to do as 1vell as 
the other students in the schools that they attend. 
The non-transfer group indicated that science courses 
with better facilities \·rould be available at schools outside 
Churchill Falls. It is common lmmtlcdge that in most 
schools full science programs do not begin until Grade X so 
it \1ould be expected that Grade VIII and IX students would 
point to this fact as being an advantage of attending Grade X 
away from Churchill Falls, and indeed, transferred Grade X 
stuclcnts did not emphasize this as an aa.vantage of transfer. 
The non-transfer group felt that they d.id not have 
an adequate background in written French. Yet the transfer 
group did not support this contention. The non-transfer 
group ;ms more concerned 1ri.th academic preparation than the 
group \·lho had experienced the trs.nsfeJ~. 
The data from the semantic differential i.ndicatc<l 
that the transferred students' attitude to>mrds school ;ms 
• ! 
I 
i 
I 
more positive than that of the non-transferred students. 
In general, students from Churchill Falls \'lho \'lere 
in Grade X were rated higher on the teacher rating scales 
than their classmates. This information along with academic 
ratings and descriptions given by the schools indicated 
that academically the Eric G. Lambert School is adequately 
preparing the students. 
Parents of transfer students indicated the lack of 
science courses and facilities and lack of emphasis on 
written French as beir1g disadvantages of the Eric G. Lambert 
School buL when showing their preference for having Grade X 
at Churchill Falls or away from Churchill Falls they did not 
indicate the disadvantage as being important enough to have 
their students attend Grade X away from Churchill Falls. 
Suggestions for Further Study 
1. There is a need for further study of the 
permanent workforce at Churchill Falls to determine the 
characteristics of the student body to be expected in future 
years. In particular, such matters as trends in selection 
of transfer schools and the academic preparation of students 
should be studied further. 
2. Further examination is needed of the type of 
schools to which the students transfer. How do these schools 
· ·n· to 
compare with what the Eric G. Lambert School lS Wl lDg 
offer? 
I 
I 
I 
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3. A more detailed study of socialization after 
.transfer. ~his study indicated that a-problem existed but 
hardly provided the data to suggest nefinitive programs for 
the Eric G. Lambert School. 
Recommendations 
1. To encourage schools to provide data for further 
studies, requests for information from boanling schools in 
future should be accompanied by a request from parents for 
the release of information about the students. 
2. To facilitate comnnmication '\'lith transferred 
students \·rhen the need arises, the school should request 
forvrarding addresses from each of these students. 
3. There is a need for an examination of the 
cwnulative record keeping \'lith a vie\·r to improving it by 
providing a continuous picture of the student's personal, 
social, and academic development. 
4. Closer liaison should be encouraged \vi th the 
schools of transferred students \'lith respect to the 
continuous development of the student. 
5. ~~hcrq is a need for · a guidance proe;ram \·Jhich 
v1ould be designed to assist parents and students select a 
school for Grade X and to deal w:i.th concerns that they 
encounter before and during the transfer. Parents and 
l E, · G Lambert School is students need rcassu:r·ance that t 1c •nc · 
-i 
-
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adequately preparing trra students for the transfer~ · Perhaps· 
a meeting could be held bet\·reen transfer and non-transfer 
students during Christmas holidays,for example. 
6. Consideration should be ~iven to students whose 
parents do not receive a direct financial subsidy to assist 
\vhcn transferring to Grade X. 
7. A regular program should be established to follow 
up all students for at least one year after they leave 
Churchill Falls. 
/ 
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APPENDIX A 
Letter to Parents 
• i 
I 
Tel. 925·3364 
ERIC G. LAMBERT SCHOOL, CHURCHILL FALLS, LABRADOR 
NEWFOUNDLAND 
18 April, 1972 . 
Dear Mr. & Mrs. 
He arc interested in discovering \vhat effect, if 
any, transfer from our school to other schools outside 
Churchill Falls is having on the personal and social 
adjustment of the students. 
102 
To a.ssist us \'!C '"ould like for you to complete 
the enclosed questionnaire afld return it in the enclosed 
stamped addressed envelope. Also \'lOUld you please address 
and mail the other enclosed envelope to your son or 
daughter so that he or she may also provide 
information which \·rill help us evaluate thi s problem. 
Yours t ruly, 
(.for) A. vl. \·!right - Principe.l 
/ 
.. 
i 
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Parent's Intervim·r - Questionnaire 
I 
I 
~· 
Parent's Name: 
Address (Please complete): 
PLEASE COMPLETE THE FOLLO\HNG 15 QUESTIONS 
1. Give the name and address of the school your child 
attended during Grade X. 
2. Why was that particular school chosen? 
3. ~Jould you have preferred to have your child attend 
Grade X in Churchill Falls? Yes No 
--
4. Before attending Grade X hm<~ many times had your child 
moved to different schools? Ans. 
-
5. Has your child lived aNay from hone i'lhile attending 
school before? Yes No If anm.,rer is yes 
indicate length of tlme -;--· 
-
6. While your child was attendinr; Grade IX in Churchill 
Falls hm'l many of each of the foJ.lm<~ing communications 
did you have 1·1i th your child's school? 
Visits_ Reports ____ Letters __ 
Phone calls_ Other (please specify) _ 
104 
7. \fuile your child was attending Grade. X outside. Chu~chHl I~'alls hovr many of each of the follow1ng commumcatlons 
did you have v.,rith your child's school? 
Visits __ Reports_. ___ Letters __ _ 
Phone calls Other (please specify) __ _ 
---
/ 
I 105 8. Are you presently living in Churchill Falis? Yes No 
--
9· If your ans\'ler was Yes in the iast question will~ you be 
staying in Churchill Falls as part of the permanent 
stHff? Yes No 
--
10. Do you have children presently attending school in 
Churchill Falls? Yes No 
-
11. Do you receive or were you receiving the subsidy to 
assist your child in attending school outside Churchill 
Falls? Yes No 
- --
12. If your anm'ler was Xes in Question No. 11 ''las the 
subsidy adequate to cover the expense of sending your 
child to Grade X? Yes No 
-
13. List any advantages of having your child attend Grade X 
a\·ray from Churchill Falls. 
14. List any disadvantages of having your child attend 
Grade X a1my from Churchill Falls. 
1{" /• Here you living in Churchill Falls Vlhen your child left 
to attend Grade X? Yes__ No-~· 
PLEASE Mf\IL THIS QUESTIONNAIRE IN ~~HE J~NGLOSED ENVELOPE 
a 
i 
I 
I 
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APPENDIX C 
Letter to Students 
• i 
I 
Tel. 925·3364 
ERIC G. LAMBERT SCHOOL, CHURCHILL FALLS, LABRADOR 
NEWFOUNDLAND 
18 April, 1972 
Dear 
We are interested in discovering '"hat 
effect transfer is having on students \-Tho leave · 
Churchill Falls after Grade IX and go to Grade X 
outside of Churchill Falls. 
~le \'lOUld like for you to assist us by 
completing the enclosed questionnaire and mailing 
it in the addressed stamped envelope. By doing 
I 
' 
this you \'lill be providing information \vhich \'lill 
help us to evaluate this problem. 
Yours truly, 
(for) A.\v. Hright; 
Principal 
/ 
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APPENDIX D 
Student's Inter'Vim'l - Questionnaire 
.. 
i 
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· Student's Name · 
-------------------
PLEASE COMPLETE THE FOLLOHING Q,UESTIONS 
1. Approximately how long did you live in Churchill Falls 
or ~vin Falls before you attended grade X? Ans. ____ 
2. What is the name and address of the school you are 
presently attending and '\'lhat is your present grade? 
3. Why did you choose the particular school that you 
attended in grade X? . 
4. During your grade X school year ho'\'l much time did you 
spend living \'lith your parents? (i.e. the number of 
days you spent 1i ving with your parents bet\-Jeen 
September and June of your grade X school year) 
.Ans. 
5. Briefly describe the type of living accommodation you 
had '\'Thile attending grade X. (e.g. private home \•rith 
relati vcs, school dormitory, shared apartment vd.th 
friends, etc.) · 
6. Were your living accommodations satisfactory during 
grade X? Yes No ____ _ 
7. ~/ould you have preferred to have attended grade X in 
Churchill Falls? Yes No 
--- ----
8. List any §.~.:Y.?~~~~G£§. of attendiug e;raclc X m·my from 
ChurchiLL J)'alls. 
9. List any disadvantages of Rttcnclin(j grade X mw.y f rom 
Churchill Falls. 
10. Please list your grade X subjects and. the ma:rlw or grades you have received in each of them. 
/ 
~ . 
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APPENDIX E 
Social Participation Checklist 
• i 
I • 
Student's Name 
----------------
___ Bowling 
___ Drama 
___ Soccer 
___ Student Council 
___ School Nm·lspaper 
___ Band 
___ Hockey 
___ Curling 
__ .-Basketball 
___ Volleyball 
___ Yearbook 
_______ Gymnastics 
__ ...;Handicrafts 
___ Elcctronic:s 
___ Snm·T Shoeing 
___ Track and Field 
___ Public Spea:dng 
___ Skiing 
___ Dancing 
___ Debating 
___ .Ski Uooing 
___ Prefects 
Music 
--
Choir 
---
Leathercraft 
---
___ Pain tine; 
___ \.Joodworlcing 
--~-Photography 
___ Cooking 
___ Parties and Socials 
Please \'!rite in any other activities in vrhich you have 
taken part regularly but are not listed above. 
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Please list <l.11Y other acti v:i.ties you woul d have taken po.rt 
in reGularly but \'!8rc not o.vailal)le. 
I 
• 
/ 
i 
I 
I 
li 
i 
APPENDIX F 
Semantic Differential 
'l'fr~r~'li''''''"'"1-~, .. -.. ,,H.,-,-,,r: : ·:· , .. . 1 1:· 1 ,, ,_, .. ".: 1 ·r -, 
Grade Name 
Mark an X on each of the following scales to describe your feelings 
about going to school. 
For example: 
An X here 
d.escrioes 
your .feelings 
lOO% 
An X here 
describes 
-;your feelings 
50% 
GCOD ____________________ : 
POSITIVE : 
FOOLISH : 
:BORING : 
SA:O : 
P 1-LI~-:FTJL : 
ANNOYING : 
Ti'TI?ORTANT : 
l":E..~\I'IIN GLESS : 
.An X here 
describes 
your .feelings 
as neutral 
.An X here 
describes 
your feelings 
as 50% 
: 
--------
·------------------= 
: : : 
: : : 
: : : 
: : : 
: : : 
: : : 
: : : 
: : : 
An X here 
describes 
your feelings 
as 100% 
B.AD 
NEGATIVE 
\-liSE 
INTERESTING 
HAPPY 
PLEASURAB::,E 
PLEASING 
IDill1PORTANT 
MEANINGFUL I-' 
I-' 
\.>.I 
'" 
T / 
i 
APPENDIX G 
Letter to School Princi11al 
I 
I 
I 
~ . 
-
Td. 925·3364 
ERIC G. LAMBERT SCHOOL, CHURCHILL FALLS, LABRADOR 
NEWFOUNDLAND 
May 8, 1972 
The Principal 
Dear Sir: 
a former Grade IX student at 
Churchill Falls, is nmv attending 
115 
vie are assessing the effects which transfer from our school 
to other schools might have on the personal and social 
adjustment of the students. If there are any negative 
effects then \'lC hope to devise counteracting educational 
stratee;ies. 
To assist us would you please: 
(1) ask four of 
---
teachers to complete one of 
the enclosed Teacher Rating Scales; 
(2) · ask _£?Cl}. of the students in her class to complete 
one o.f the enclosed sociometric devices; and 
(3) on the third enclosed fol'ill indicate 
academic position in the grade ancl ,,rite an anecdotal 
description of her ndjustmcnt to your school. 
/ 
• i 
I 
I 
An addressed, sta~ped, envelope is included 
for the return of the information. 
We thank you sincerely for your assistance. 
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This infonnation \'rill be of help to other students \'rho 
may also have to e}..'})erience the transition from Churchill 
Falls. 
Yours truly, 
_(for) A. H. \.fright - Principal 
I 
I 
APPENDIX H 
Sociometric Device 
• 
/ 
i 
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I 
-
G·rade 
----
Name 
--------
Please list beloN the names of three students 
in your classroom whom you consider to be your friends. 
l. -----------
2.-------
3. 
-----------
/ 
• i 
I 
APPENDIX I 
Teacher Rating Scale 
I 
120 
Grade 
----
Teacher's name 
-------
By comparing------- with other students 
you knmv hm-r would you rate him or her on each of the 
following items? Mark an X under the appropriate column 
for each of the fifteen items. 
(20%) (20%) (20%) (20%) 
Much 
Above Above Below 
I Average Average · Av.::rose . Average 
--
EXAMPLE 
is easily distracted by 
events around him or her 
- -
is a friendly, outgoing 
sort of person 
is polite and considerat 
of others 
likes to take part in 
student gatherings 
---
--· 
-
shows himself or herself 
to be confident in what 
(207&) 
Much 
Belm·r 
Ave rag 
__ ,_ 
-
~--
they clo _______ .. 
-
-
is able to keep his 
her feelings under 
or 
control 
··---
looks on the bright side 
of things and tends to b ~ 
free from \'Torry 
-·-
-
-----
---·----
/ 
/ 
• i / 
I 121 (20%) (20%) (20%) (20%) (20%) Much Much 
. 
-- Above Above Below Below 
Average Average Average Average Averag. 
~rants to succeed as a 
student 
goes about his or her work 
eagerly and with energy 
works as well as he or she 
is able 
shows respect for school 
rules and regulations 
docs 1vhat people think is 
right rather than Hhat 
people think is 1vrong 
·-
tolerates rather than 
criticizes others 
avoids "\'Tasting time doing 
things of little importance 
-----· 
---
ore;anizes his or her study 
habits 
·-----
,--------· 
---
schedules his or her work L so that things get done on time ~--- ~· ··---
- --·-----
;~ 
.2-L 
I 
I 
APPENDIX J 
Academic Ranking and Anecdotal Description 
iii / 
i 
I 123 
Academic Rankings 
Place an X in the category which shmvs 
-----
academic position in relation to the other students in 
Grade X 
13ottom 20% Top 20~o 
ANECDOTAL DESCRIPTION OF ADJUSTMENT: (please 'vri te belo\'r) 
-



